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PROGRAM EVALUATION 



ExMuttve Summary 
Prepared by Diane FMig. Ph.a 
Ociober1992 



INTRODUCTION 

The purpose of the Year-RourKi Education Program Evaluation Project waa to provide 
fonnalive evaluation information to the Orange Coun^ Put>llc Schoola (OOPS) decision- 
makers about the pilot implementation of year-round education in three elementary 
schools. The evaluation process l)egan in January 1990 and concluded in October 1992. 

Year-round education (YAE) means the reorganization of the traditional school calendar 
into shorter sessions of instruction with Intersessions and tKeaks distributed throughout the 
entire year. The OCPS otiose the 60/15 calendar which means that the 180-day calendar 
is divided into three Monday-Friday l2-weel( sessions separaled by three-week breaks. 
This means 60 days in school with 15 days of break or intersession. 

The OCPS piloted the multitrack design at two schools and the single-track design at one 
school. The multitrack schools have five tracks (or groups) of students, with tour tracks in 
school at any one time. The single-track school has all students on the same schedule. 
Ten-day optional Inlersesstons were offered at the single-track school during Octot)er. 
February and June of each year. 

The primary objective of the multitrack schools was to implemeni a tive-track« 60/15 
calendar YRE program to better utilize facilities. 

The obiecth^e of the single-track school was to implement a single-track. 60/15 calendar 
YRE program with additional, opiional school days to ^rrovide improved learning 
oppoitunities, enrichment and remedlatk>n. 

The program evaluation process began in spring 1990. as the pilot schools were 
completing one year of planning for YRE, and continued until October 1992 after two full 
years of YRE ImplementatkMi. The evaluatton procedures included consultation with the 
experts, surveys of parents and students, surveys and Interviews of teachers, Interviews of 
principals, exlensh^ review of literature, achievement data collection. sHe visits and 
observations, and review of records. Evaluation data were collected for three years. 
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OVERAa CONCLUSION 



TDe careful planning completed by the three YRE pilot school facuWee and the elementary 
education team In 1069-90 resulted in the tun implemematton of the 60/15 calendar in 
1990^91. The second year of YRE, 1991-92. indicated the continued success of YRE 
implementation in all areas of school programs and aervices. The resuKa of interviews, 
surveys, review of records, site visits, and other forms of data clearly Indicate that the 
transHon to both mulUtrack and single-track YRE was successhji. Normal school 
operations, that is, what is seen in any traditional calendar school, were observed at the 
year-round schools. The school facuSy and staff register students, begin school every 
three weeks, release students for breaks, provide inslructton. serve meals, celebrate 
holidays and other events, and provide a myriad of ^rams and servk:es. Student 
achievement was not n^atively affected by the transition to YRE, and. in tact overall 
scores showed positive gain scores at the three pitot schools In 1990-91. Student 
achievement scores dM not show the same gain scores In 1991-92 and did decrease in 
some subtests. The average scores fdr second and fburlh grades on the SAT-8 subtests 
al the YRE pik)t schools exceeded the district average scores for 1 991 and 1992 for those 
two grades. The purpose of continuing to test was to determino an achievement test 
trend, and after the baseNne year (1990) and two subsequent year's of test results (1991 
and 1992) no trend has emerged. Per pupil costs at tt^ pIkM schools Increased by 9% in 
1991 and decreased (10-12%) in 1992. The decreased per pupil costs of 1992 were 
confV>arable with per pupil costs at the pilot schools prior to YRE implementation 
(1989-90). 

RNDINQS AND RECOMMENDATIONS 

This section contains the findings and recommendations relative to the evaluation 
questions. 

i. la the environment-lncludino management, facWtles, equipment suppHea, and 
materials-adequate for YRE schools? 

This question addressed a variety of concerns related to the Implementation of single- 
track and muNHrack year-round educatkxi. Of interest was adequacy and use of space 
and facilities, cleaning and repair of buikllngs, and adequacy of school supplies and 
instructional support equipment 

Findings 

There la evidence from review of records, sfle visits, and reports from teachers and 
administrators at the three year-round schools, that the environment-Including 
management, facilities, equipment, supplies and nmterlals-ls general^ adequate for YRE 
schools. Sp>ace Is used to good advantage at the two mullttrack schools which are both 
aerving students beyond their permanent capacity. The nnjltltrack schools benefit from 
having pavilions for outdoor acthdties. While there is no pavHton at the single^ack school, 
there Is a dlstrtet plan for provkling pavlHons for all YRE schools. The equipment is 
suflicisnl for teachers and administrators. The special YRE rolling storage cabinets have 
lacilltaled classroom sharing, although these are less efficient In portables that do not 
have access ramps. Teachers report that art carts are another form of portable furniture 
suitable for YRE classroom nMbill^. The cleaning and maintenance of YRE schools has 
not been a problem. 
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Z Wfhat are iho costs aMOdatsd wHh opsratino VRE schools? 

Findings 

In November 1991 an analysis of costs for year-round schools was conducted liy the 
associate superintendent for Business and Administrative Services. The analysis 
indicated that YRE had potentlai for sut>stanlfal capital outlay cost avoidance, but with the 
probabiil^ of Hmtted operating cost increases The report cautioned that costs in all 
schools are influenced and controlled more by policy decisions of the school board and 
administration than by those factors that are mor^ uncontrollable in nature (e.g., staffing 
formulas are somewhat controVabte while maintaining an older tacilily*s roof Is not). 

Records of school costs we?e found by this researcher In Facility Services, Business and 
Administrative Services. Transportation Services, Elementary Educadon Services, and at 
pMot schools. There was no one single record of expenses associated wHh YRE pilot 
schools. 

The records that were located indicated costs associated wHh start-up of YRE were 
approximately $60,3S4 for the three pilot schools for purchase and installation of cafeteria 
fans (single-track and multitrack) and rolling cabinets and students* tubbies (multltrack 
only). 

The Cost Accounting Report, required by the Florida DOE. was used as a standard 
measure of per pupil costs since the report provides the ratio of students to tsachers for 
each of the programs ottered by the school, when compared to the 1989*90 school year, 
the student-teacher ratto for basic programs decreased at the three pilot schools during 
1990<*91, the first year of implementation. This tower student-teacher ratto translated to 
approximately a 9% per pupil cost increase. The district had staffed the multltrack YRE 
pilot schools at 100% of the anttclpated enrollment, rather than 80% of the enrollment (i.e.. 
80% would be at school at any given Ume). During 1991-92 the student-teacher ratio 
Increased. This increase meant that the pilot schools decreased per pupil costs 
(10-12%), which bro* ght the second year of YRE Implementatton to approximately the 
same level as H was prior to YRE in 1989-90. The staffing of the multttrack YRE schools 
was determined based on 80% of the anticipated enrollment All student-teacher rattos 
are well within the range permitted by the Florida DOE. 

InMal intersesston programs and actfvlties purchased from the Loch IHaven sources (e.g.. 
Ovlc Theater, Historical Museum) for the summer of 1991 totaled $14,850. These costs 
have t>een eliminated since the schools began Implementtng their own fntersesseon 
activHles during the summer of 1992. FTE lor intersessions was accepted by the Florida 
DOE and the OCRS received compensatton tor ttwse days of Instruction. 

Maintenance costs remained constant since there were no major repairs or construction 
(e.g., no roof replacements). Food settees and transportatton costs rose siightty due to 
increase In number of meals served and number of trips to schooL UttlWes costs 
fluctuated and anatysis of energy use Indicated no one reason for utility cost increases or 
decreases, although the additional school days Influenced Increases. 

The two multflrack pilot schools dkl not add classroom structures so there were no capital 
outlay costs. An exceptional educatton suite was bulM at the single-track school in 1991- 
92 as part of a long-range improven>ent plan for oMer schools. The building was not a 
result of YRE needs. 
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Recommendatfons 



Consideration should tM given to requesting that Business and Administrative Servtces 
develop a functional report for principals and other administrators that provldea 
Information at>out the costs of YRE as well as the adequacy of funding of PTE 
Intersessions from the Florida DOE. A consolidated report for the YRE schools may help 
plan for the future of YRE. 

3. Do the required and routine school acttvWes function effidentty within the 
•Ghedulng of the YRE calendar? 

Flndlnos 

Based on review of records, interviews wNh instructional personnel, support personnel, 
arid administrators, there is evidence that the required and routine school activities 
function efficiently within the YRE calendar. 

Tracks appear to be evenly populated at the muKitrack schools. In 1990-91. the nuijorily 
of parents (80-91%) received their first choice of track placement, in sut>sequent years, 
parents were provkled with Track Change Requests If they needed to change to another 
schedule. The vast majority of these requests were honored. When students transfer Into 
YRE schools, they are assigned to the track with the schedule that best suits transfer of 
learning. Students who transfer In the fall from a tradittonal calendar often need one-on- 
one assistance to catch up with their peers. Teachers in grade levels with rovers seem to 
appreciate the rover. Rovers are teachers who move with their classes to the rooms 
vacated for three weeks when other teachers are on break. Rovers who are well 
organized seem to be the nu>st successful. Students seem to adjust to roving wMh no 
learning or l)ehavior problems. 

Simple contracts setting forth details of classroom agreements are useful in helping 
teachers share rooms. Report cards are completed on time. Qualified substitutes, 
sometimes even YRE teachers who arc off track, are available during the entire year. 
Physical educatton activities are modified for hot weather and. when a school has a 
covered pavilion, classes can be held out of doors. PTE Is reported according to the 
Florida DOE requirements. 

There Is evkience that participation of ADOitions volunteers and parents is not negatlvriiy 
aflectad t^ YRE at the muKttrack schools. ADDItkms volunteers and parent Involvement 
appear to have Increased at the single-track YRE schooL Transportation for students at 
tile YRE schools for the 60/15 calendar was not cited as a problem. School events are 
scheduled In advance, and parents are Informed through school newsletters. The only 
concern that teachers expressed related to school events had to do wKh the dHHculty in 
scheduling all of one grade level at school at the same time (e.g.. fifth grade recognition. 
1991). 

Recommendations 

Conskleratton should be given to recording the various activities and processes that have 
proven successful In ensuring that school activities funi^on efficiently in the YRE calendar 
at the pitot schools. This might take the form of a YRE school management handbook or 
vMeotape. The experiences of teachers and principals at the three pilot schools should 
be used to benefit the future Implementation of YRE. 
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4. Do atimdanoii ratM tor ttiidants and teachers changa aflar hnplamantation of 
YRE7 

FlndiiKis 

It was of Interest to determine N the aOendanoe rates of students and teachers changed 
alter Implementation of the 60/15 calendar. Attendance rates were calculated for students 
and teachers t)y school for 198»^. prior to Implementatton of YRE. and for 1990-91 and 
1991-92« altei the first two years of YRE Implementation. 

Based on the attendance records of the three pifot schools, there are no indications that 
attendance of students or teachers changes stgniflcamty after Implementation of the YRE 
cale«>dar. 

BWfffT^n)9n<>rt!9n 
None. 

& Does eludefit achievement change when YRE la Implemented? 
Findings 

It was Important lo deternune if student achievement scores changed or were maintained 
after the implementation of YRE. Testing experts had recommended that standardized 
tesi scores be collected for al least three years before lo .:<ing for trends in achievement 
The Stanford Achievement Test-8 was administered to grades two through five during April 
and May of 1990 at the three pilot schools. The lest was again administered to these 
grades in spring of 1991 and 1992. Cross secltonal analysis of the scores on subtests 
revealed positive change from 1990 to 1901 and negative change from 1991 to 1992. 
Longitudinal cohort analysis revealed the total change on the subtests was posith^ from 
1990 to 1991 and negative from 1901 to 1992. All tests scores were wflhin the range of 
the district averages and most scores from 1990 and 1992 were similar. 

These results did not indicate a trend In actiievement. 

Recommendation 

Conslderatfon should be given to continuing to nrK>nltor student achievement scores. 

ft. la currtouhMn adapted adequately tor use In the muNtraok and aingle-treck YRE 
calendar? 

Findings 

This question Is answered by describing the curriculum adaptattons tor the 60/15 calendar 
and the currtoulum developed for the Intersessions. 

Teachers reported that they successfully made curriculum adaptations for the 60'15 
calendar. Students are able to Iceep up wHh the pace of the curriculum and teachers 
report that their lesson pace has improved. Teachers credit the planning and organization 
accomplished during 1989*90 as reasons for the curriculum success. 
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Curriculum for intersessions has been fleld-lesled and modified. Teachers continue to 
request active participation in the inter$eask>n curriculum development process to 
custom-design activllies and skill development for Individual schools. 

RecommendaMona 

Consideration should be given to encouraging grade-level leachers to match the 
intersession and 60/15 curriculum objectives, content and outconf)es to enhance lesson 
development. ConsMeralion should be given to continuing to include teachers in the 
intersession curriculum devetopment process. 

7. Do instructional methods change after imptomentatlon of YRE? 

Findings 

As part of the structured interview conducted during January and February 199** and 1902. 
all teachers on track were asked if they had changed any instructional methods. 

Teachers report that Ihey have not changed Inslructionai methods alter implementation of 
year-round educatfon. The nnajority of classroom teachers of grades one through five 
report that they spend less time reviewing after a three-week break than they did after the 
regular 10-week summer break . Teachers who have transfer students enter during 
August and September must provMe special assistance to help students attain the 
academic performance level of their YRE peers. 

Recommendatton 

Hone, 

a Does student conduct change In YRE? 

Findinos 

Student conduct and discipline was not cHed as a protriem In the three year-round schools 
before or after implementation of YRE. Classroom teachers reported no change in 
student conduct due lo year-round education. There seemed to be more order and less 
noise in hallways, in the cafeteria, and on the playground In the multitrack schools, 
possibly because there are fewer students in the building at any one time. A review of 
discipline logs from the three pifot schools over a three-year period shows fluctuation in 
discipline referrals. Administrators arKl teachers attribute the fluciuatfon to Individual 
school programs or procedures (e.g.. dropping corporal punishment). 

RqcgmmgrKtetfon 

None. 

a What are the attiiudee of atudenta betore and after fenptomentatton of year** 
round education? 

Findlnos 

The majority of YRE students surveyed at the pIkM schools seem to have adjusted 
positively to the new calendar. Interviews with teachers also indicate that studerHs. K 
mrough five, have adjusted positively to the YRE calendar. The fburih and fifth grade 
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studenta who attended tnterseeeione ImUcaled they enjoyed Sie optional schools days. 
Records indicated that from 60-70 percent of the students enrolled at Tangelo Park 
Elementary School returned for Intersessions. The June Intersession is not available for 
departing fifth graders. 

RecommendaBpn 

None. 

ia What are the perceptions and atthudes of parents before ano after 
knplemeiitatlon of YRE? 

Parents of students hn the three YRE pOot schools were surveyed regarding their 
perceptions of YRE in 1090 and surveyed again in 1991 about their experiences with YRE. 

QQdlngs 

Results of parent surveys indicate that the majority of parenta received their first choice of 
track and are satisfied with their tracl( assignment Parents found that arranging child 
care on the YRE calendar was not as difficult as they anticipated prior to YRE 
implementation. The two major sources of child care were AlhDay Extended Day ^nd 
family members. Approximately 25 percent of parents do not require child care. Paiw its 
seem to find that arranging vacations on the YRE calendar is not as ditlicult as anticipated 
prior to YRE Implementation, ft appears that 74 percent of the multltrack parents think that 
the quality of instruction is the sante or better on the YRE calendar as compared to the 
traditkHial calendar. Eigi.ty-three percent of the single-lrack parents believe that 
instructional quality is better on the YRE calendar than on the tradittonal calendar. Overall 
It appears that positive opinions at>out YRE increase after implementation of YRE. 

Recommendation 

None. 

It, What are the experiences and attitudes of teachers and support staff after 
Implementation of YRE? 

Findings 

Instructional personnel at the three YRE pMot schools were surveyed before and during the 
first two years of Implementation of YRE. 

The majority of teachers were satisfied with their track assignment. Teachers are pleased 
with the opportunities to take vacations at times other than summer, substitute, teach 
intersesstons, and have frequent breaks. Teachers report that they come back refreshed 
from breaks. It appears the vast majority of teachers who responded to the survey fdund 
that their preparation for YRE was adequate. 

Fifty-one percent of the teachers surveyed Indteated that dislrict-ofl^ed staff devetopment 
and college courses were more difficult to attend on the YRE calendar than on the 
traditional calendar. 
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The majority of teachers indicated that the more they experienced YRE, the more they 
liked IL The nruyority of teachers at one muiUtrack school expressed the desire to see the 
school placed on a single-tracl( calendar if the student enrollment dropped. 

None. 

12 Is sftared-dedston making effectively used tn itie planning and implementatlon 
Of YRE at Hie pHM scliools? 

Findlnos 

DIstrtet and school^based conrvnitlees were formed tor the planning and Implementation of 
YRE. Decisions about chiM care. Intersessions, choice of calendar, track pr^erence and 
seledton. scheduling, and other important school functtons were made Jointly by district 
and school personnel and community members. When school-based committees 
participated actively in making decisions and planning and developing instructional 
programs, implementation was found to be more effective. 

The YRE Task Force Invoh^d personnel from support departments, teams and community 
members (e.g., child care providers) in planning the continued expansion of YRE in the 
district. 

Recommendation 
None. 

13» Is YRE implemented in the OCPS pilot schools according to satisfactory 
operattonal guMelnes? 

Findings 

Quidellnes and timelines were developed at the district for the planning and 
impiementalton of YRE at the pifot schools. The guMelines published in the district Status 
Report One for YRE (1989^ were foltowed and were reported as successhjl In the planning 
and implenfientation process by the YRE Review Committee (composed of district school, 
and parent representatives). This finding was confirmed t)y teachers and principals at the 
three YRE pUot schools. The YRE Task Force, representing parents, teachers and 
administrators, has devetoped guldelnes for further expansfon of YRE in the district. 

There fs no written YRE handbook fdr principals and teachers, although the instructional 
and administrative personnel at the pilot schools personally provMe Information to others 
wtK) are planning to go to a year-round calendar. The program consultant for YRE and 
experienced school administrators, CRTs, classroom teachers and support teachers 
provide staff development and other Infornuition to local and regional school faculties 
planning for YRE. 

None. 
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14. An program goals for YRE appropriato aa datamnlnad by the Utaratura rovtowa 
and the naeda of lha 0CP8? 

Rnstinfls 

Review of related literature Indicates that the OCPS goals for YRE are appropriate. 
Interviews with district and school*based personnel confirm that the goals for YRE are 
appropriate for the needs of the OCPS. The District Plan 1991^92 and Bevond confirms 
this finding. 

The goal of the multitrack YRE schools was to Implement the 60/15 YRE calendar to 
t)elter utilize facilities and to provide improved learning opportunitiea. The goal of the 
single-tracic YRE school was to implement the 60/15 YRE calendar with optional school 
days to provide enrichment and remediation. 

Recommendations 

None. 
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YEAR4tOUND EDUCATION (YRE) 
PROGRAM EVALUATION 

PURPOSE OF EVALUATION 

The purpOM o( the Year-Round Education Evaluation Proiect was to provide 
formattve evaluation Mormation to the Orange County Public Schools (OOPS) declston- 
makers about the pilot implementation of year^ound education In three elementary 
schools. 

Related Dirtrlct Goals fia90>»1) 

Goal 1: To Improve student attitudes toward seN. school and community. 

Goal 2: To improve academic achievemem to meet continued education and 
career objectives. 

Goal 5: To improve district and school-based planning. 

Goal 6: To Improve citizen, staff, and student involvement in the decision-maldng 
process and community knowledge and awareness of the Orange 
County pubik: school syMsm. 

Belated Assumptions At>out the Future flMMH 

4. Community: Changing Families 

. . , the demand fdr daycare services for children will increase. Schools 
will t>e expecteo to provide programs such as . . . recreation for chiM.fin 
In daycare environments. 

5. Community: Population Growth 

. . . population growth and populatton shifts ... will require an increase in 
effort to provide adequate space, transportation, and services for 
students. Ellecth^ utilization of facHWes will be among the major 
concerns « « . 

9. Facilities: Renovatkm and Mafnienance 

... tie need for renovaiing and maintaining older facllWes . . . while 
constructing new facUWes wfll . . . Increase funding requirements. 

12. Finance: Competltton for District Funds 

. . . competition between salaiy and fringe l)eneflts. demands on the 
tHJdget and facility, equipment, materials. ... will intensify* 
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Vearraund education (YRE) means the reorganization of the tradlttonai sohool 
calendar <e.g., the required 180 days of inalruction in Florida) into shorter sessions of 
Instruction wHh inlersessions and breaks distributed throughout the entire year. There vre 
many variations of year-round education, usuaiiy organized around a nrmUHed academiro 
calendar. The organization of the academic, or school calendar, includes a specified- 
number of days for regular school sessions as well as days for intersesslons and/pr 
breaks. The organization of the modified school calendar difiers from the tradWonal 
school calendar In that school is not Umited to beginning in August and ending In June. 
For the purposes ol this report, tt is useful to otter the Ibltowing terms and deflnltkxis. 

The year^Mund educatton calendar is a modification of the tradtUonai school 
calendar. There is a vast array cf possible variattons of the YRE calendar and selection 
of the calendar depends on the needs of the school communis. The OCPS has chosen 
to Implemant the W^5 YRE calendar. 

The 60/15 Plan is a 12- week/3- week nK)dcfied calendar. The 180-day school year 
is dfvkled into three Monday-through-Friday 12-week (or 60 instructkNial days) sssstons. 
separated by 3-week (or 15-day) breaks that can be used for vacations or Instructtonal 
intersassk^ns. All students share a common winter break and common summer break. 

A track Is a group of students assigned lo attend school during the same 
kistructional session. These students are on-track and off-track at the same time. There 
are five tracks In the OCPS designated by cotor nanr^s: blue, greon. yellow, orange, and 
red. 

Regular aessiona are defined as intervals of time used lor regular instruction, part 
of the required number of days students must receive instruction There are 60 
instructional days In the regular sesstons. 

Intereessiona are defined as Intervals of tin^ between instructional sessions used 
tor educattonally related services such as remedialkm and enrichment. These services 
go beyond those offered in the regular sessions. The OCPS offers from two to three 
interseestona duiing the year In October, February, and June. Each intersession is ten 
days toiig. 

VacaUona or breaks are defined as intervals of time when students are not in 
school (they are at home or on family vacatfcm activities). 

The alngle*traok deeign nrmms that all students assigned to a school have the 
same calendar of school and vacatton. Single-track designs may be chosen to take 
advantage of shorter breaks. Single-track designs may also take the opportunity to add 
enrichment Intersesslons and/or offer optional school days. 

The multllrack deaign Implemented in the OCPS means that there are five tracks 
or groups of students. Each group has the same schedule of sessions and 
intersesstona^cations. At least one track or group of students is on vacation at any 
given time while the renutlning groups are In school. The muNHrack design means that a 
school can service additional students (e.g., 20 percent) without added construction costs 
or without adding portable bulMlngs. This design also offers shorter, more frequent 
breaks between class sessions rather than one k)ng summer break. 
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Orange County Public Schools has chosen to implement both the single-track 
design and multttrack design for year-round education. The single-track design has 
inlersesslons for enrichnv.nL recreation and instructional purposes and was implemented 
at Tangelo Park Elementary School. The mulUtrack design Is a five-track system with four 
tracks, or about 80 percent of the students, attending at any one time and was 
implenrtented at Moma and Palm Lake elementary schools. Both designs are based on a 
60/15 Plan. In Orange County, this is a l2-week/3-week modified school calendar with 12 
weeks, or 60 days, per hsiructkMial session and 3 weeks, or 15 days, for Intersesstons 
and/or vacatkms. This plan was chosen because it corresponds best with attendance 
days and legal holidays and offers several weeks off in the summer. The OCPS Year- 
Round Calendars are Included in Appendix A. 



PROGRAM OBJECTIVES 

The concept of year-round education has been a part of strategic planning in the 
Orange County Public Schools for several years. In 1985. OCPS Annual Operating 
Objective 5.06a was To review the results of state legislathre efforts . . . relative to the 
year-round school and report on Implications for Orange Count/ by June 30, 1987." This 
annual operating ol>jective was subsumed under Goal 5: To Improve the utlllzatk>n of 
school facilities conducting feasil)ilKy studies of alternative arrangements for the use of 
school bulMlngs (e.g., year-round schools), implementing, and evaluating effecth^eness 
through June 30, 1994. 

Related annual operating objectives followed and Included 5.06a, To conduct a 
feasibility study of the year-round school concept by June 30. 1986* and again 5.06, 
"Complete the feasibility study of the year-round school concept and make 
recommendattons to the school board rolatfve to Its appllcatk)n(s) in the Orange County 
Public Schools by June 30. 1Q89 ' A complete description of the strategic planning for 
year-round education Is Included In Appendix B. 

On February 14, 1989 the Board authorized the implemeotation of pifot year-round 
programs beginning July 1990. Ttie authorization was tor two muRilrack schools and one 
single-track school. 

Objective of the Sinole- Track Desion 

Tangek) Park Elementary School's ot)jective was to implement a single-track. 60-15 
year-round education calendar to InchJde Intersessions and breaks. Students were 
offered 20 optional Instructional days (the first 10 days of intersessions In October and 
February) each year for students K-5. An Inlersesslon was also offered each June for 
students K-4. v-'.-x 

Obiective of the Muttitrack Design 

Atoma Elementary and Palm Lake Elementary Schools' ot))ective was to implement 
a S-track, 60/15 year-round education calendar with four tracks, or approximately 80 
percent of the students at school and one track, about 20 percent of the students, off-track 
at any given Hme. Because of the goal of increased space utilization, there were no plans 
for school intersesstone for Aloma or Palm Lake. 

OCPS made the deciston to Implement YRE at the elementary school sites tor a 
variety of reasons, not the least of which was the continued populalton growth of the 
coun^ and the consequent need for expanding/constructing school facilities In certain 
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areas of the county. YRE can relieve overcrowdednoss at a achool as well as put off 
Inmediale capital ouOay for a new school or school additions. Additionally, many 
proponents of year-round education cited the benefils of YRE as providing for continuous 
education (allowing for improved academic retention and consequently less releaching), 
and providing the opportunity for enriching fntersessions. 



EVALUATION QUESTIONS 

The following evaluaifon questions were used to guide the evaluation and were 
devetoped by the evaluator, the program consultant and the three principals of the pilot 
YRE schools, wHh help from individuals with knowledge of and interest In the program. 

1. Is the environment « including nruinagement facilities, equipment supplies and 
materials « adequate tor YRE schools? 

2. What are the costs associated with operating YRE schools? 

3. Do the required and routine school activities function efficiently within the 
scheduling requirements of the YRE schools? 

4. Do attendance rates for students and teachers change alter Implennentation of 
YRE? 

5. Does student achievement change when YRE is implemented? 

6. Is curriculum adapted adequately for use in the multitrack and single-track 
designs? 

7. What instructional methods do teachers emptoy in YRE? 

8. Does student conduct change in YRE? 

9. What are the attitudes of students before and after Impiementalton of YRE? 

10. What are the percepttons and attitudes of parents before and after Implementation 
of YRE? 

11. What are the perceplfons and altitudes of personnel at the pikit schools before and 
after Implemenlalfon of YRE? 

12. Is shared declston^making effectively uHllzed in the planning and Implementation of 
YRE at the pilot schools? 

13. Is YRE implenriented In OCPS pilot schools according to satisfactory operational 
guidelines? 

14. Are program goals tor YRE appropriate as determined by literature reviews and the 
needs of OCPS? 



F9EVAL12S 
Rsv. 12Q2S2 



PROCEDURES 

Data sources used to provide the basis for answer the 14 evaluation questions 
were as tollows: 

Program Cocitacls 

Mrs. DIanne Locker, the OCPS YRE Program Specialist was consuHed on a 
regular Iwsls during the evaluation process. 

The principals of the year-round pilot schools, Mrs. Mary Alice Hodges, Atoma 
Elementary: Mrs. Carolyn Cappleman. Palm Lake Elementary: and Mr. Roy Brooks, 
Tangek) Park Elementary: were consulted throughout the evaluatk^n. 

Conauttation 

External experts in VRE were consulted regarding the planning, implementation, 
and evahiatton of year-round education and year-round schools and included the following: 

e Dr. Charles Balllnger, Executive Director, National Association for Year-Round 

Educalkm. San Diego. California, 
e Dr. Mary GleUa, Assistant SuperinlendenL Pasco County Public Schools, a 

recognlnd expert in the year-round Implementatkm process, 
e Mrs. Judy Long, Elementary Supervisor, Marlon County Public Schools, the 

person responsible for coordinating implementation of YRE in that county, 
e Dr. Mary Ann DeLong, Program Evaluator, Marton County Public Schools, 
e Mr. Robert 0*Dell, Coordinator of Year-Round Education. Seminole County 

Public Schools. 

Synroxs 

Parents of students in the pilot schools were surveyed in May iggo about their 
perceptions of YRE prior to implementation. Parents were surveyed in June 1991 and 
1992 about their experiences after YRE Implementatton. Survey items were developed for 
slngle-lrack and muRHrack schools. 

Teachers in the pilot schools were surveyed in May 1990 about their perceptions of 
YRE prior to implementatton. Teachers were surveyed in June 1991 and 1992 at)out their 
experiences after YRE Implementation. Survey items were devetoped for single-track and 
muRHrack schools. 

Fourth-grade students in the pikit schools were surveyed in May 1990 at>out their 
percepttons of YRE prior to implementation. Fourth- and fifth-grade students were 
surveyed In May - June 1991 and 1992 about their experiences allsr YRE implementation. 
Survey Hems were devetoped for sMgte-track and multltrack schools. 

Structured imervtows 

Principals of the pHot schools were interviewed regularly about how the eo/i5 YRE 
calendar operates and its Impact on normal school routines. One senior director tor 
elementary educatton was also interviewed. 
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Instructional personnel at the pilot schools were interviewed mid-year (i.e., January 
and February) In 19Q1 and 1902 about how the 6(V1S calendar operates and the impact on 
claseroom leaching^ curriculum, student behavior, and professional development 

Beview of Literature 

An extensive review of related (fterature was conducted with special emphasis on 
reports of YRE program evaluation. The program evaluation reports disseminated by 
Brigham Young University and the California Department of Education were particularly 
helpful. 

AchievenMifit Data Coaectton 

Norm-referenced student data were collected at the three pilot schools during the 
198frM, ldOO-91 and 1991-02 echod years. The Stanford Achievement Test (8) was 
used. Including Reading Comprehension, grades two through Ave, and Total Math (i.e.. 
Conceiits of Numbers. Computation, and Application), grades two through five. 

yteVlfltsantfOfrsefvtrtiyif 

The evaluator made frequent visits to the three pUot schools to observe facilities 
use and school operations and to informally interview faculty and staff. 

Review of Records and Materials 

District records were reviewed to collect attendance of taculty and students, costs 
of Implementing year-round educatkMi. and related records. School records were 
collected tor dlsclpttne infbrmation and inlersesslon attendance. 

lieetlnQa Relevant to Year-Round Education 

Tbe evaluator attended various meetings where year-round education topics were 
discussed, including school team and grade level meetings. Year-Round Review 
Committee meetings, and intersession planning meetings. The evaluator also Initiated 
meetings wHh district personnel who had a part In ttie implementation of year-round 
education such as community education, finance and accounting, and facilities. The 
evaluator also attended tt)e annual Florida Association for Year-Round Education 
Conference in 1990, 1991, and 1992 to keep informed of current Issues in YRE. 
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PIH0ING8, CONCLUSIONS, AND RECOMMENDATIONS 

This McUon contains the findings, conclusions, snd recommendations relative to 
the evaluation questions. 



1. Is ttie environment-including management, facHtiea, equipment supples, and 
materiaie-aclequatefor YRE schools? 

This question addressed a variety of concerns related to the Implementation of 
single-tracic and muHHrack year-round education. Of Interest was adequacy and use of 
space and facilities, cleaning and repair of iKiildings. and adequacy of school supplies 
and Instructional support equipment 

FIndlnQS 

Interview Instruments, records and sHe visits vi^ere used to determine how the 
environment supported the needs of the YRE school. The evaluator visited schools, 
interviewed princlpalr. interviewed and surveyed instructional personnel, and examined 
records about the use of space and facilities. The results of these evaluation strategies 
are descr1t)ed by IndhMual school. See Appendix C of this report Ibr the structured 
interviews Ibr teachers and principals. 

Aloma Eiementarv Softool 

This K-5 school was buitt In ig67 and is located on the comer of Semoran 
Boirievard and University Drive^ariet Drive. The permanent capacity of the school is 
516 students. During the past three school years, the school enrollment has ranged from 
653 to 740 students. The average classroom teacher*pupil ratio is 1 :23. 

Use of Soace 

Space was reallocated upon implementation of year-round education. For 
example, in 1990 a teachers' lounge was converted to an office for the guidance 
counselor, and a classroom was converted to a teachers* lounge. Another classroom 
was made Into a curriculum resource room where textbooks and wort(tx>oks are stored 
and teachers can make and check out materials. The media specialist reported that 
sufficient audiovisual equipment is available for every teacher. 

During 1990-91 the Aloma faculty men^bers and volunteers constructed a pavilion 
fbr use by physical education actlvHies In hot weather. The construction was completed 
as a result of school and volunteer efforts. 

EflyjOmfiQl 

Qassroom and support area teachers who were on track (N » 30) were interviewed 
In February 1991 about equipment needed to operate school on the YRE calendar. 
Classroom teachers reported that the special mobile year-round storage cabinets wortced 
well for storing and nming classroom materials If the teacher organizes the space well. 
The only negative comments about the cabinets had to do with the lack of ramps on two 
poriables. which precludes easy use of the cabinets. Moving the cabinets from the 
portables must be done by a moving company or warehouse staff three tinMS a year. 
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The principal, hvo Curriculum Resource Teachers (CRTs) and several teachers 
conimentsd posiOv^ on the change In the school environment when 20 percent of 
students are not presenL WRh 80 percent of the students present the haHwaya, 
playgrounds, and cafetoria are less crowded and noisy. The media speclallat noticed that 
with Ibwer students in tfie media center at any one time, she could help Indhridual students 
more readily. 

AN teachers wtio were on track were again interviewed In April 1992 about 
equipment necessary for YRE. For the most part, teachers did not indicate any new 
equipment needs. Because of the minimal size of Aloma classrooms, teachers perceive 
that the cabinets lake up vakiaUe space. One teacher suggested an improvement to the 
rolling cabinets in response to a problem encountered with the units (e.g.. doors opening 
whUe ttie cabinets were being moved). Two teachers expressed the need for a planning 
space to use prior to returning to track. One teacher expressed interest in a roiling two- 
drawer file cabinet she had seen at the YRE conference. 

Cteantno and Matrrtenance 

Atoma facuHy reported no problems with cleaning or with nwinlenance that were 
due to year-round education during 199(V91 and 1991-92. 

Palm Lake Elementary School 

TNs K-5 school was buIR In 1987 and Is tocated in the southwest sectton of Orange 
County off Dr. Phillips Boulevard. Construction of the school Is based on a plan that 
includes permanent administrative structures and relocatable classrooms. The 
permanent capacity of Palm Lake Is 637 students. 

During the past three school years the school enrollment hss ranged from 781 to 
1108. Average classroom teacher-pupil ratto ts 1:23. 

tise of gpap^ 

Space was reallocated upon impiementatton of YRE and In the summer of 1990 
tNrteen relocataUes were renrtoved from the campus. This removal was the effect of both 
the implementatton of year-round educatkm and the opening of Windy Ridge Elementary 
School. 

A covered pavilion built by parents and faculty members was used for outskle 
activflies including physical educatton during hot weather. Only one class at a time can 
occupy Ihe pavilton. 

Members of the Palm Lake facutty. like the Atoma facuHy. commented on the 
school environment when 20 percent of students are not present With 80 percent of the 
students present the hallways, playgrounds, and cafeteria are less crowded and noisy. 
WHh tower classes in sessfon at one time, the principal was able to visit classrooms nK>re 
easily and be a guest story reader more often. 

^qylpm^nt 

Classroom and support area teachers (N^SS) were interviewed In February 1991 
about equipment for operating school In the YRE calendar. Most reported that the storage 
cabinets work well tor storing and moving classroom materials If the teacher organizes the 
space well. The only negative comments about the cabinets had to do with the way some 
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cabinets would tan open; this problem wu subsequently remedied by the manufacturer. 
Recommendations from teachers included rolling carte for rovers. wtK> change classroom 
after each break, so they could have their reference books all In one location, ready to 
use. The media specialist reported that AV equipment is available to all teachers now. 

A few tower^irade-level teachers reported that they reduced the amount of 
kistructtonal materials so that teachers couM share the same space. The experience 
meant that some older, less useful materials were discarded whtoh alk)wed additional 
storage space. 

Teachers were again interviewed In April 1992 about equipment necessary fdr 
YRE. For the most part teachers dkl not Indicate any new equipment needs. The 
suggestkm regarding cabinet doors was repeated here. Two teachers had found that 
using rotting art carts Ww s easier than using the rofllng cabinets. The rolling art cart is 
dMded into sutHect areas and also acts as a portat>le desk* Teachers have begun to use 
the back skle of tho cabinets for bulletin boards. 

CleaninQ and Maintenan ce 

The principal ai Pdim Lake reported no problems with dally cleaning, but deep 
cleaning (e.g., shampooing rugs, stripping and waxing floors) was cited as a scheduling 
problem by the principal. Tliis problem was resolved by the principal for the 1991-92 
school year by rescheduling the custodial staff. No maintenance problems were reported, 
although the principal expressed concern about Infrequency of lawn mowing In the 
summer. Administrators and 'eachers reported no problems with cleaning and 
maintenance in 1991-92. 

Tanoeto Park Elementary SdN AA 

This K-5 school was bulM ii. 1964 and Is tocatod in the southwest seotfon of Orange 
County near the Intersection of CiSivd Lake Road and KIrkman Road. Construction of the 
school Is based on a plan t^iit includes permanent administrative structures and 
relocatable classrooms. The permanent cap for the school is 551 studente. Tangeto 
Park Elementary Is a Chapter I school. 

During the past three years the school enrollment has ranged from 413 to 461 
students. The average classroom teacher-student ratio is 1:19. 

Vff^qfSPW? 

In addition to regular single-track sessions, three vokintery intersession programs 
were provided In 1990-91 and 1991-92 adding 30 additional optional school days to each 
year. The average dally membership tor each intersession is as follows: 

October intereessk)n 321 
February intersesston 302 
June Inlersesston 183 

In June, fifth graders who are going to middte school the next year are not altowed 
to attend Interaesstons ae parttolpante. 

Tangelo Park does not have a covered pavilion or other covered area tor outdoor 
activities during hot weattier. 
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EQuloment 

Single^rack YRE classroom and support area teachers (N»36) were interviewed 
during January and February 1M1 about ttie equipment needed Id Implement YRE. 
Teachers generally agreed that equipment was adequate for Implementation of YRE at 
Tangelo Park. Most teachers also reported (hat their classrooms were kept clean and 
neat during (he regular sessfons and following intersesslons. There was* evidence of 
cooperatton between intarsession teachers and the regular classroom teachers when 
sharing rooms. Teachers were Interviewed again In April 1992 and reported that 
equipment war adequate and classrooms were clean and orderly during and between 
regular sesstons and intersesskMis. 

Cteanino and Maintenance 

The Tangelo Park Elementary principal and teachers reported no problems with 
cteaning or with maintenance due to year-round education In 1990-91 and 1991-92. 

Condusten 

^liere is evidence from review of records, site visits, and reports of teachers and 
administrators at the three year-round schools, that the environment-Including 
management, facilities, equipment, supplies and mmteriais-are adequate for YRE schools. 
Teachers reported that rolling art carts had potsntlai tor use in YRE schools. Two of the 
year-round schools benefit from existing covered pavilfons tor use during the summer. 
The multitrack year-round schools benefit from ramps tor portables and retocatables so 
that storage cabinets can t>e used as they were intended. 

ReccmmerKiatton 

The plan for providing covered pavilfons for year-round schools for use in physical 
education and other outskfe group activities shouM be implen>ented as soon as feasible. 
Priority consideration may be given to providing pavilfons to schools with lower fund- 
raisirig abilify. 

Consktoratlon shouM also be given to installing ramps on an relocatables in 
multitrack year-round schools so rolling cabinets can be used as intended. 



2. What are the coats associated with the imptomentatton of YRE? 
FlndliiQ ) 

Business and Administrative Servfces 

In November 1991 an analysis of costs for year-round schools was presented to 
the OCPS Board by the Associate Superintendent of Business and Administrative 
Servfoes. The analgia, using data from the three pilot YRE schools, indfoaled that YRE 
had the potential for substantial cost avoidance from delaying or avoMing building new 
and additional facilities. Also Indicated was the probability of increasing operating costs 
tor a HmNed lime. The report cautfoned that costo in all schools are Influenced and 
controlled more by policy decistons of the school board and admlnlstratton than by those 
factors that are more uncontrollabfo in nature. Examples of costs Influenced by policy 
decisions may be staffing formulas and type of activities planned during Interaessions 
while factors that are more uncontrollable might include the maintenance required for an 
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older whool, such as a new roof. The full report Is available from the OCPS Business 
and Administrative Services. 

Program Evaluation 

A thorough review of literature was completed to locate year-round education cost 
effecth/enese studies. The review yielded f^ studies that were described In enough detail 
to be repllcaled. No hm cost analyses were alike. Quinlln, George and Emmett (1987) 
examined the records of YRE Implementation in Califdmia and concluded that ''gaining a 
clear picture of the cost effects of year-round education Is, at best, a confusing process.' 
There are a number of reasons for this confusion, but probably the most significant Is the 
variation among schools, districts, and statee in keeping accurate cost records. 

One usefcri cost model approach was suggested by Hough, Zykowski, and Dick 
(1M0) and the first stage of this model is to MentMy "ingredients." Ingredients refer to the 
resources that are provided to Implement an intervenUon. Hough et al. (1990) had also 
noted that no two cost analyses were alike and had concluded that the reason had to do 
with use of dMsrent coat ingredients calculated with different formulas. The authors 
suggest Menttfying common cost ingredients for schools. The cost ingredients identified 
as significant to the operation of year-round educatfon tor muHHrack and single-track 
schools Included: 

V Siart-up costs 

V Personnel 

V TransportatkNi 

V unities 

V Repair and maintenance of facilities 

V Rental of portable or relocatable units 

V Intersesstons 

V FTE 

Records of cost ingredients are kept by several teams in the OCPS including the 
following: 

e Elementary Education (e.g.« PREP/PRIME, start up costs) 

e Business and Administrative Services (e.g., personnel costs, school internal 

accounts, accounting, food services) 
e Technotogy and Media Services (e.g., FTE reports, attendance records) 
e Faculties and Transportation Services (e.g., bus costs, maintenance costs) 
e Pitot YRE Schools (e.g., school repoits) 

Records of 8tart«up costs v^re kept by the Elementary Education Team and 
Facilities Service Team (Purchasing). The major start«up costs inckided special roiling 
cabinets, tubbies, fans, and mobile refrigerators tor cafeterias. 

Teachers in mulHtrack year-round schools use rolling cabinets for storage when 
they are otr«track. Cabinets cost $697.00 each. The total cost for cabinets for the Aloma 
(30 cabinets) and Palm Uke (36 cabinets) schools was $46,002.00. 

Another expense related to storage at the multltrack YRE schools was purchase of 
tubbles. Students use these containers to pack up the materials from their desks which 
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are stored while tiey are off track. Sixteen hundred tubbles were purchased at a cost of 
$5.97 each tor a total expense of $0,552.00. 

As an accommodation to preparing and serving meals in hot weather, cafeteria 
kitchen fans and mot)ile refrigerators were purchased for each pilot YRE school. The total 
expenses tor two fans tor each school and one mobile refrigerator tor each school was 
KflSO.OO. 

Total start-up cost for the three pilot schools was $60,534.00. 

Personnel Is the largest poctton of any school iMidget vrith administrators reporting 
83-03% of expenditures tor salary and l)enefHs of emptoyees. School personnel inckide 
administrators, classroom teachers, currteulum resource teachers, media specialists, 
guktance counselors, teacher akles, clerks, secretartos. catoleria nianagers, cafeteria 
staff, and custodial crews. The largest group of personnel is Instructional, composed of 
classroom teachers plus art music, physical educatton and special education teachers. 

Instructtonal Personnel 

Each year the school personnel budget will vary, depending on such factors as the 
number of teachers required to teach the projected student enrollment teacher salaries, 
populatton of special needs students, and number of teachers who had extended 
contracts (I.e., contracts tor hours or days worked beyond 106 days.) This variation 
makes tt difHcult to compare one fiscal year to another with any expectation of equity. For 
this reason the evaluator used the Cost Accounting Report a detailed report prepared by 
the OCRS as a requirement of the Florida DOE. Program costing has two main elements 
Including MentlflcatkMi of direct program costs and aggregatton of those costs by program 
pkjs altrtbuilon of indirect costs to programs on an appropriate basis. 

This report also provides the ratio of students (e.g., unweighted FTE) to 
Instructional personnel, or student-teacher ratio, tor each^of the programs oftored at each 
school In the district Student-teacher ratios tor full and part-time school programs at the 
three schools were examined. Categories Include the following: 

K-3Basto 
K-8 Basic 

Speech, Language, and Hearing 

EMH 

SLO 

intonstve English/ESOt 
Inlensh/e Engllsh/ESOL 44 
Visually Handicapped 
Gifted 

Physically Handicapped 

Staff, as defined here, Inchides grade level teachers, as well as special education. 
Chapter One, physical education, music education, and art educalton teachers. These 
teachers are assijoned the professtonal duty of Instructing studento In courses. 
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Th9 student teacher ratios reported In 1989-00. 1990-91 and 1991-92 for K-5 Basic 
ware examined and compared (special education and ESOL are not Included here). Staff 
here includes regular claasroom teachers, E80L teachers, art. music and physical 
education teachers. The tat)le t>elow presents that information In summary. 



Tat»le 1 

Stall and FTE RaMo bv Basic K-S Proorams 



School 




1990>91 


Per Pupil 
CostDHf. 


1W1-?2 


Per Pupil 
CostOilf. 


Aloma 


19.9:1 


18.1:1 


9% 


20:1 


-11% 


Pahn Lake 


18.3:1 


16.4:1 


9% 


17.8:1 


-10% 


Tangelo Park * 


17.9:1 


15.6:1 


9% 


18.5:1 


•12% 



Mangelo Park U a Chapter Une achooi. 



According to the Coat Accounting Report data« the atudent-teacher ratio decreaaed 
at the three year-round achoola during 1990-91, the first hill year of YRE Implementation. 
The decrease in this ratto translated to a 9% Increase in per pupil expenditures. The 
second year of YRE implementatton, 1991-92, the sludent-teacher ratio increased which 
meant a decrease in per pupil expenditures (i.e., 10-12%). The second year of YRE 
implementation ctosely approximated the YRE planning year, 1989-90. AO student-teacher 
ratios are well wHhin the range permitted by the Florida DOE. The increase in the student- 
teacher ratk) parallels that of the district due to the recent budget restrlctkms (i.e., district 
average of 18.26:1 In 1991 and 19.2:1 In 1992). 

Transportation 

It was of Interest to determine if there were differences between costs of 
iransportatton befbre and after implementation vf YRE. Transportation Services. Fiscal 
Operations suppNed the ififormation about actual transportation expenses for FY 1089-90 
and FY 1990-91. These figures Indtoated that costs were directly related to the number of 
iHJses, number of drivers, cost of maintenance (e.g., maintenance for older buses may be 
more expensive than for new), cost for bus operattxs (e.g., salary and benefits for more 
experienced bus drivers ia more expensive than for new drivers), and cost for extra trips 
(e.g., fleM trips to off-site tocations). The transportation costs for Atoms Elementary 
increased even though the number of buses dropped from ten to six, and the costs for 
Tangeto Parte decreased as the number of buses was reduced from nine to five (due to 
rezorfng). Costs presented in this manner for FY 1989-90 and FY 1990-91 did not reveal 
which costs were due to year-round iransportatton only. 

Contrast vrith TradWonat School Year Transportation 

A simple contrast can be made between the general transportation requirements 
for iTFliltonal year schools and year-round schools in the following manner: 

• Tradittonat schools require iransportatton for 180 school days (i.e., August to 

June for 100% of the schools' students who are bussed) 
e YRE muWtrack schools require transportation for 225 days (I.e., July to June for 

80% of the schools* student who are bussed) 
e YRE single-track schools require transportation for 180 days (i.e., July to June 

for 100% of the students who are bussed) as well as for 30 days of intersession 
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(i.e., 10 days each in October, February, and June tor all interseaaion atudenta 
who are busaed) 

Since Ihe buses were running more days tor the muWtraclc schools (i.e., 225 days 
rattier ttian 180 days), ttiere was a 45-day Increase In bus trips, or a 2S% increase In the 
number of trips. The single-track school went trom 180 days to 210 days of school 
Increasing ttie number of trips by 17%. Drivers wtth seniority have tt)e first option to vtork 
extra days in July and June which means 45 additional workdays at an average of 7 hours 
a day at an average cost of $6«82 per hour. 

Tranaportatton records of extra trips (l.e.. field trtps or other special trips) indicated 
ttie Mtowing for the tt)iee year-round schools in ttie table below. 

Table 2 



Pilot YRE Extra Trip Transportation 



Schoof 


1989-90 


1990-91 


1991-92 


Aloma 


16 (180 days) 


30 (225 days) 


46 (225 days)r 


Palm Lake 


32 (180 days) 


39 (225 days) 


55 (225 days) 


Tangek) Park 


26 (180 days) 


23 (210 days) 


27 (210 days) 



All three pilot schools increased In extra trips from 1990*91 to 1991-92. 
Transpoftatton records indicated thai there was a dlstrictwide increase in extra trips in 
1991-92. Tranaportatton managers had expected a decrease in extra trips for 1991-92. 
reflecting district budget decreases. Tranaportatton nmnager s expressed the opinion that 
there may be a trend in hinding fleM trips from Individual school hjnd-raising budgets, 
(e« g., PTA supported fund drives). 

Energy Services 

it was of interest to determine if tt)e energy services expenditures were changed 
after implementation of YRE. Energy services is defined as ttie various types of energy 
used by the district such as natural gas. water, electricity. heaUng oil. gasoline, and diesel 
hiel. Orlando Uttlittes supplies tt)e electrical service to ttie YRE schools. Orlando Uttiwes 
personnel report that ttiere was an adjustment made to utilities costs In February 1989 
when costs Increased by three percent Weatem Waste provides garbage removal and 
charges for ttie number of garbage pick-ups. Any increase could only be determined by 
•looking at IndlvMual contracts. Waste Management of Orlando reported no rate Increases 
fi'om 1989 to 1990. Waste Management charges monttily by number of pick-ups for 
gartwge. 

The following energy expenditures were documented by ttie Bushess Services 
Team for ttie ttiree pltot year-round education schools. 
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Tabtes 

Enefov Swvice* Expenditures for Aloma Elementefv Schoo! 



FY 1889-00 FY 1990-91 

CateoofV (N a 653) (N - 682) 



FY 1991-92 
(N « 740) 



Teleplione $2,421.33 $2,664.98 $2,899.77 

Water/Sewage/Oartage $5,077.78 $6,874.06 $8605.40 

Natural Qaa $2,060.52 $3,321.10 $3,013.07. 

eieclrlclty $36.63^0^ $37,744.32 $36,200.89 . 

TOTAL $46,191.65 $50,604.46 $50,734.13 

A total ot $4,412.81 more was spent In 1990-91 for energy services than was spent 
in 1989-90 at Aloma Elementary School. Energy services expenditures for 1991-92 were 
almost Identical to 1990-91 costs. Aloma had 180 regular school days and 20 summer 
school days in 1990-91 and 225 school days in 1990-91 and 1991-92. ' 

The largest increases In energy services after Implementation of YRE were in 
water, sewage, gartwge and natural gas. Electricity increased slightly which could be 
attributed to the use of air conditioning in the summer months. Water Is supplied by the 
City of Winter Park; rates for this utlilty increased from .5625 to .8125 per gallon from 1989 
to 1990. A sprtaikler system was added to the Aloma campus during the 1990-91 school 
year. 

Table 4 

Energy Services Expenditures for Palm Lafce EiemefWarv School 

FY 1989-90 FY 1990-91 FY 199192 

Category (N = 1106) (N « 781) (N = 747) 

Telephone $4,064.85 $3,745.31 $3 841.08 

Waler/Sewage/Garbage $34,602. i. $12,694.90 $11,516.81 

Electricity $51,462.69 $43,396.68 $43,880.52 

TOTAL $90,129.73 $59,809.89 $59,238.41 



A total of $30,319.84 less was spent for energy service's tn 1990-91 than was spent 
in 1989-90. Expenses in each category were significantly reduo^d. Energy services 
expenditures for 1991-92 were slightly less than 1990-91 costs. Pa'im.Lake Elementary 
had 11 relocatable units moved from the campus during the summer ol 1990 due to the 
opening of Windy Ridge and the implementation of YRE. Palm Lake Increased school 
days from 180 regular and 2C summer school in 1989-90 to 225 school days in 1990-91 . 
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FY 1991-92 
(N ^ 426) 



Telephone $3,736.44 

Water/Sewage/Garbage $5,731 .25 

Natural Qas $4,663.66 

ElectricNy $34,946.01 

TOTAL $40,077.36 



$3,429.83 
$6,675.61 
$5,424.54 
$39,596.55 
$55,326.53 



A total of $2,386.78 more was spent for energy eervices In 1990-91 than was spent 
in 1989-90 at Tangelo Park Elementary School. The moat significant increase was In 
electricity, which could be due to the Increased use of air condltiontng In the summer 
months. Energy services costs Increased by $3,862.39 from 1990-91 to 1991-92. 
Tangelo Park had 180 regular school days and 20 summer school days In 1969-90 and 
210 school days In 1990-91 and 1991-92. 

The Invoices for energy services are sent to the district finance team. Principals 
see the telephone bill, but do not receive direct monthly charges for 
water/sewage/gart)age, natural gas. and electricity. 

Maintenance and Repair 

Maintenance and repair records are kept by the facility Fiscal Control 
Administrator, Facility and Transportatton Services Department. The records are kept 
according to work orders submitted by the school administrator. These records were 
supplied to the evaluator tor FY 1989-90, FY 1990-91. and FY 1901-92. A review of these 
records indicates the work order requests and the expense charged for those requests 
did not change signiflcantly after implementallon of YRE. 

The major predictors of costs for maintenance and repair is the age and condition 
of the school. The three pitot year-round schools did not require any major maintenance 
or repair eefore imptomeniatton of YRE or during the first year of YRE Implementatton. 

Reiocatables 

Retocalat>les refer to the mobile classrooms that are instated on school campuses 
when enrollment goes beyond the school*^ permanent capacity. 

The OCPS uses three types of retocataUes: rental reiocatables supplied from a 
vendor, retocataMes that are built l3y the OCPS, and portables, built years ago by the 
OCPS (these are no longer built). Costs of OCPS constructed retocatables range from 
$33,000 to $37,000 per unit The exact amount depends on the components of the 
relocatable (e.g., with or without restroom facilWea). The OCPS has built over 300 
reiocatables. The OCPS also rents portable classrooms ttom a vendor in Georgia. 
Rentals are leased tor S-year periods s'hI by contract can only be moved and Installed by 
the leaser. R costs approximately $1,150.00 to move each rental unit The OCPS spends 
over $1 millton on rentals each year. 
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Each of the three pilot schools has relocalabies K was of interest to determine the 
numt)er of OC?S rental relocatablea at each school Defbre and after Implenrtentation of 
YRE Facility and Transportation Services managers reported that relocalabies were 
removed from the pilot schools after YRE implementalion. 

Aloma Elementary had one rental unit and six OCPS reiocatal)les In 1989-90, 
During the summer of 1990, two OCPS relocatables were moved from the campus. No 
relocalabies were moved during the summer, 1991. (The Aloma campus does have 
additional units for such programs as Extended Day and these units were not Impacted by 
YRE.) A slngle-wide was removed In 1992, but IMs unit was not a regular classroom. 

All grade-level classrooms at Paim Lake are OCPS relocatable classrooms and 
the school has no rental units. During the summer of 1990, 11 relocatable classrooms 
were moved off the campus. During the summer of 1991, one OCPS relocatable was 
removed from the campus. Four relocatable units were removed in 1992. 

Tangelo Park Elementary School had fbur retocataMes In 1989-90. None were 
moved from the campus in 1990 and one was mov^ off the campus In 1991. None were 
removed In 1992. 

ln^y»es?iQn? 

During the first year of YRE implementation the single-track school offered 
intersesston activities during October 1990, February 1991, and June 1991. The off-site 
acUvWes (for one-half day each day of Intersession) for students were k>cated at Loch 
i-iaven area centers. Including the Civic Theater for Young People, the Orlando Museum 
of Art the Orange County Historical Society, and the Orlando Science Center. Students 
were transported by OCPS buses. Teachers from the Civic Theater, Museum of Art, 
Historical Museum, and Science Center taught lessons and directed students in hands-on 
enrichment activities. Teachers from Tangek) Park chaperoned the students and assisted 
the ofl-slla teachers on request. 

Intersesston costs are obtained by invoice reports. The reports indicated that a 
total of $14,850.00 was expended on intersessions during the 1990-91 school year. These 
costs were eliminated In 1991-92 when school personnel implemented their own 
intersession activities. 

PTE for Intersessions 

Tne State of Ftorlda altows that PTE may be collected beyond 180 days, but this 
aHowance is limited to certain programs including PREP« PRIME, and dropout preventton. 
There is no cap fdr the number of days beyond 180 that may be supported by FTE, but 
there Is a 25-hour cap fOr the number of hours per week per child that nuiy be allowed. 
Every student partteipaUng in the Intersessions is considered a PREP or PRIME student. 
Students in intersesstons (as in summer schooO were counted as earning FTE for five 
hours a day for two weeks for each Intersesston. In 1991. regular FTE (l.e., unweighted) 
received $3,761 .00 in compensatton from the State of Florida. 

FTE reports were transmitted according to the schedute of the Ftorlda DOE by 
school and program. The Ftortda DOE reimbursed the OCPS for the Intersession FTE, 
but dkJ not report the reimbursement by program or school. Comparison of the total FTE 
count sent to Florida DOE and the responding amount sent to the OCPS has satisfied the 
Infdmnatton System specialists that the reimbursement was accurate. These records are 
available from Information Systems. 
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In Nowamber 1901 an analysis of costs tor year-round schools was conducted by 
tie associate superintendent tor Business and Administrative Services. The analysis 
indicated that YRE had potential tor substential capttal outlay cost avoidance, Ixit with the 
protwblltty of Hmlted operating cost Increases. The report cauttoned that coste in all 
schools are Influenced and controlled more t>y poUcy decisions of the school t)oard and 
administration than t>y those tactors that are more uncontrollalrie In nature (e.g., steffing 
formulas are somewhat contrdlatrie while maintaining an older tacility's roof is not). 

Records of school costo were found l>y this researcher in FacHlty Services, 
' •islness and Adminlstrath^ Services, Transportation Services, Elementary Educatton 
oervices, and at pilot schools. There was no one single record of expenses associated 
with YRE pilot schools. 

The records that were located indicated coste associated with start-up of YRE were 
approximately $60,354 for the three pilot schools for purchase and Installation of cafeteria 
tans (single<lrack and nxfWtrack) and rolling cabineta and studenta* tubbles (multitrack 
only). 

The Cost Accounting Report required l>y the Ftorida DOE, was used as a standard 
measure of per pupil coste since the report provMes the ratio of students to teachers tor 
each of the progranra oftered t>y the school, when compared to the 1969-90 school year. 
tt>e student-teacher ratio for baste programs decreased at the three pilot schools during 

1990- 91, the first year of implementation. This lower student-teacher ratio translated to 
approximately a 9% per pupil cost Increase. The district had staffed the multitrack YRE 
pilot schools at 100% of the anticipated enrollment rather than 80% of the enrollment (i.e.. 
80% would be at school at any g^en Ume). During 1991-92 the student-teacher ratio 
Increased. This increase nrmnt that the pilot schools decreased per pupil costs 
(10-12%), which brought the second year of YRE Implementation to approximately the 
same tovel as K was prior to YRE in 1089-90. The stalling of the multitrack YRE schools 
was determined based on 80% of the anticipated enrollment All student-teacher ratios 
are well within the range permitted by the FlorhJa DOE. 

Initial Intersesston programs and activlUes purchased from the Loch Haven 
sources (e.g.. CMc Theater. Historical Museum) for the summer of 1991 totaled $14,850. 
These coste have been eliminated since the schools began implementing their own 
inlsfsesston acthflties during the summer of 1992. PTE tor Inlersessions was accepted by 
the Ftorida DOE and the OCPS received compensation lor these days of instruction. 

Malntsnance coste remained constant since there were no major repairs or 
construction (e.g., no root replacemente). Food services and transportation coste rose 
sightty due to Increase In number of meals served and number of trips to school. Utilities 
coste fluctuated and analysis of energy use Indtoaled no one reason tor utilHy cost 
Increases or decreases, although the additional school days Influenced increases. 

The two muMtrack pitot schools did not add classroom structures so there were no 
capital outlay coste. An excepttonal education suite was buKt at the singto-track school in 

1991- 92 as part of a tong-range improvement ptan tor older schools. The building was not 
a result of YRE needs. , 
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"•commendation 

Consideration ahould be given to requesting that Business and Administrative 
Services develop a ftmotionai report for princioals and other administrators that provides 
Inrormallon about the costs of Y RE as well as the adequacy ol funding of PTE 
intersesslons from the Florida DOE. A consolidaled report for the YRE schools may help 
plan for the future of YRE. 

& Do (he requhed and routine school adtvtties function efUciently within the 
scheduling of the YRE calendar? 

FIndlnQs 

Principals and teachers in the YRE schools were interviewed about school 
activllies in the YRE environment interview questions focused on several ma{or topics 
with results that are described below. 

Population of Tracics 

Track selection procedures are one of the most important considerations for a 
multHrack year-round school. Review of related literature shows that track selection varies 
among YRE schools across the country. Reports describe school administrators 
assigning students to tracks without parent Input making track selection permanent and 
assigning all exceptk)nal education students to the same track. Ill-planned track selection 
procedures can have a very negative effect on the whole year-round education concept. 

The OCPS adminlslration and the track selection committees at the two muHitrack 
pilot schools determined that track selectton would t>e based as much as possible on 
parent preference. The track selection committees, composed of parents and teachers, 
at the miMtrack schools recommended that track selectkm packets be sent to parents 
and that parents indicate track preference. Track packets were distributed for the first 
time In «lanuary 1990* and priority consideration was given to track preference requests 
that were returned on time. The forms were requested of parents K-4 with the exception of 
Palm Lake students who would be enrolled in Windy RMge during 1990-91 . 

A review of records in muHitrack schools shows that tracks are populated evenly. 
InWally, one or two tracks may Ml up more stowly t»ecause of the process Involved in 
ptocinjg students. By about the second week of school the tracks became evenly 
populated. 

In addition to the primary factor of parental preference, several other factors are 
consklered when placing students on tracks, including the following: 

Court ordered visitation requirements 

Siblings enrolled in secondary education (middle or high school) 

Siblings enrolled in same school 

Balance of gender per class 

Balance of race per class 

Even dlstrlbutkm of special education students 

Total number in each track and each class 

Consideratton of all these factors ensures fairness, txit sometimes means that one 
track may fill up more quickly than another as parental preference and demographic 
makeup of classes is considered. Durtng 1990-91 Aloma Elementary School had five 
tracks, providing a choice of five calendars within the school year. Palm Ljike Elementary 
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also had Ave tracks, but was atrte to offer two red tracks since red track was the most 
requested track that year. The table that MHym demonstrates the results of the 1989^90 
Track Pretorence Forms submitted by parents tor the 1900-91 school year. 



TahteB 

Results of Track Preference Forms 1990 at Aloma and Palm Lake Presented In 





A|ome 


Palm take 


Forms returned 


94 


94 


First Track Choicd Ptecement 


83 


91 


Second Track Choice Placement 


17 


08 


Third Track Choice Placement 


01 


01 



Track Preference Forms are also made available for parents who wish to request a 
track change. The same factors listed earlier are considered when parents make the 
track change request Principals noted that track change requests made In spring 1991 
seemed to be related to parents' preference tor a certain teacher or related to parents' 
preference tor a blue or red track If an oMer sibling had araduated to mkldle school. 
Indlcattons thai preference for a certain teacher was a consideration for track selectton by 
parents appeared when teachers were reassigned and track change requests foikiwed. 
Principals explained that, along wtth track preference, teacher preference is one of the 
most important concerns to parents. Over 97 percent of the track change requests made 
in Spring 1991 were approved with over 80 percent receiving first choice of track 
placement Track change requests made in Spring 1992 were also overwhelmingly 
approved. 

Review of track enrollment indicates that the track and class enrollments are 
balanced. Records of the two schools are presented betow in the following table. 



Table 7 

Track Enrollment At Atoms and Palm Lake Elementary Schools 1990-91 



Track 


Aloma 


Palm Lake 


Blue 


142 


138 


Qreen 


122 


110 


Yellow 


133 


107 


Orange 


131 


109 


Red 


142 


23T 



" Hepresents two reo iracKs at paim LaKe 



Student Transfers 

Parents of students who transfer Into one of the two multitrack year-round schools 
during the school term also complete track preference torms. Track placement is tMsed 
on the same factors listed earlier. In addltton, the amount of time the student has already 
been in school Is considered. The track that la most similar to ths amount of time the 
student has been enrolled in school Is the most likely track placement 
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Teachers reported that students who transferred from other schools m early fall, or 
who had never been In school, had to catch up with their YRE peers since YRE students 
had spent more time In school. Teachers must work Indlvidually with transfer students to 
help them catch up with their classmates. 

Grade Levels With Rovers 

Each grade level was ghfsn the opportunity to have a volunteer rover. This person 
moves to another classroom aller each three-week break wNfe other grade level teachers 
use the same classroom. The rover uses the storage cabinets and students use tubbies* 
portabto stacking deep trays, to store their nnaterlals during breaks. During 1990-91 
Aionut Elementary had rovers at grades K, one, three, tour and five; Palm Lake had 
rovers at grades one, three, and four. During 1991*92 Aloma had rovers at all grade 
levels and Palm Lake had rovers at grades one through five. 

Interviews with teachers at the multitrack schools indicated that the rover was 
highly popular with the other grade level teachers who did not have to move from their 
rooms. TT«e stationery teachers appreciated the ellbrts of the rover and cooperaled in 
every way with any request made by the rover (e.g., fbr materials to be placed In a certain 
order in classroom cabinets). Thb descrlptfens of moving from class to class provMed by 
rovers Indicated that their success had much to do with organlzationai sMIis. Grade one 
through five teachers reported that students had no difficulty In moving to different 
classrooms. Kindergarten teachers reported some difficulty tor students moving to new 
classrooms, attiough some felt that the problem occurred only In the beginning of the 
year. 

Rovers described preparing the classroom with student art work and familiar 
bulletin boards so that students could adjust to the new room easily. Before they went off 
track, teachers prepared students for the new room. Teachers of younger students 
placed a special sign or picture outside the new room so that students couM easily find 
the room. 

The Track Change Day was designated as the time wfien teachers could prepare 
materials for the track change. Teachers reported planning carefully for the frack change 
day and working as a team to toach students so that the teacher who was moving off-track 
could pack and prepare for the break. These activities and the organizational skills of the 
rover ensured successful classroom sharing. 

Sharino ClassrQoms 

Rovers, grade level teachers without rovers, and single-frack and intorsesston 
teachers share classrooms. In a multitrack school, without a rover, typically Ave teachers 
use four classrooms, wtilch means each teacher moves about three tintes during the 
school year. Interviews with teachers who share rooms and CRTs at muMtrack schools 
indicated that organizatton and communlcatton are the keys to efftofent classroom use. 
The teachers devetoped a "Track Change CheckilsT that listed all the necessary Hems 
tor sharing rooms. The outgoing and the Incoming teachers share the torm and testify that 
It ensures smooth transition from classroom to break to classroom. Teachers at the 
single-track school also shared those classrooms used during Intersesstons. The regular 
classroom teachers and Intersesslons tsachers reported that there was cooperstion in 
sharing the roon^ and reported no problems. 
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Teachers reported that report cards were completed on time. Single-lrack 
teachers and many multtrack teachers found preparing the report cards was easier when 
a workday was scheduled prior to the due date for the reports. The program specialist for 
YRE reported that woricdays have been placed on the calendar to accommodate 
teachers' needs for time to prepare report cards. 

Substitutes 

QuaUfled sui>stttutas were avallat>le for the year-round school. On a numt)er of 
occastons. YRE teachers who were off track ser^ as sulwtttutes for ttieir coleagues. 

Phvsteal Educatton and Outdoor AdMAes 

Physical educatton acUvities during summer weather were a concern voiced t>y 
physical education teachers prior to year-round education implementation. During 1990- 
91 Afoma Elementary School faculty, volunteers, and partners built a covered pavilion tor 
physical educatton classes. 

Palm Lake Elementary built a covered pavilion during the 1989-90 school year. 
The pavilion is valuable, but it can only be used for one dass out of the three that have 
physical education at the same time. 

There is no covered pavilion at Tangefo Park Elementary as of October 1992. 

PTE Reoorts 

The reporting of Full-time Equivatont (PTE) enrollment Is essential to school 
operattons. PTE forms the basis tor funding supplied from the Ftorida DOE to the schools. 
The number of PTE determines a school's budget. PTE la defined according to the 
Ftorida School Uws Chaptera 228-246 Ftorida Statutes 1990 Edition. Chapter 236, page 
239 as follows: 

"A "full-time equivatont student** in each program of the district is 
defined in terms of full-time students and part-time students as follows: 

A *'full-time student" is one student on the memt>ershlp roll of one 
school program or a combination of school programs listed in s. 
236.081 (1)(c) for the school year or the equivalent for: 

1, Inslructton In a standard school, comprising not toss than 900 net 
hours for a student In or at the grade level 4 through 12 and adult, or not 
less than 720 net hours tbr a student In or at the grade level of kindergarten 
through grade 3 " 

Funding for OOPS programs supplied by the State of Ftorida Is based on the 
number of PTE generated by district schools. There was concern prior to the 
imptomenlatton of YRE about the exact scheduto for reporting PTE In a school on a year- 
round calendar. The Rortda DOE responded to the change In calendar by creating new 
poltoies that altowed for the data to be reported In a more Itoxble manner. 

Principals reported no difftoulty in completing the PTE reports according to the new 
guidelinea. There was some confusion as to how PTE would be reported for 
intersesstons. but guMelines and reporting procedures were clarified during the 1991-92 
school year. 
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ADDIttens Volunteers and Parent Partlcipalion 



Teaohers were asked If there had l>een any change in the participation of 
volunteers and parents after the Implementation of YRE. Teachers reported no decrease 
in parteipation by volunteers and parents. Tangelo Park teachers reported that p&rents 
volunteered to help with field trips and were supportive of the intersessions* The Twgelo 
Park Elementary PTA president reported increased parent participation during 1990-91. 
which stat)ilized during 1991-92. 

Tranyportatton 

The Transportation Department transports students to the year-round school 
according to the 60/15 calendar as well as the Intersession schedules. School 
administrators and teachers reported no difficult as students were transported according 
to the five-track year-round calendar Transportation administrators, routing specialists, 
and bus drivers reported that the year round calendar was easy to foltow. The only 
difficulties encountered had to do with the intersession transportation of students during 
1990^91 and these protMems were sohred by joint planning and communication the 
fbltowing year. 

School Events 

During 1991 fifth-grade teachers at the multitrack schools expressed concern about 
the difficulty of having all fifth graders on campus at the same time for graduatkm and 
other special fifth-grade days. This concern was not voiced In 1992 teacher Interviews. 

Other events, such as Bobcat Day and holiday parties, are planned so that children 
can attend an equal number of events. For example, if children miss the Halloween party, 
they will not miss the next holiday party. Teachers and principals reported that scheduling 
events carefully the year befbre YRE Implementation ensured equal particlpatton in social 
events. 

Concfcistons 

Based on review of records, interviews with Instructional personnel, support 
personnel, and administrators, there Is evidence that the required and routine school 
activities function efficiently within the YRE calendar. 

Tracts appear to be evenly populated at the multitrack schools. In 1990-91. the 
majority of parents (80-91%) received melr first choice of track ptaoement. In subsequent 
years, parenta were provided wNh Track Change Requests if they needed to change to 
another schedule. The vast majority of these requests were honored. When students 
transfer Into YRE schools, they are assigned to the tracic with the schedule that i>est suits 
transfer of learning. Students who transfer In the Ml from a traditional calendar often need 
one^-one assistance to catch up wtth their peers. Teachers in grade levels wNh rovers 
seem to appreciate the rover. Rovers are teachers wtK> move wNh their classes to the 
rooms vacated tor three weeks when other teachers are on break. Rovers who are well 
organized eeem to be the most successhil Students seem to adjust to roving wtth no 
learning or behavior problems. 

Simple contracts setting forth details of classroom agreements are useful In 
helping teachers share rooms. Report cards are completed on time. Qualified 
substttutes. sometin>es even YRE teachers wtvo are off track, are available during the 
entire year. Physical educatton actlvtties are modified for hot weather and, when a school 
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ha8 a pavlllf cladMs can be held out of doors. PTE ia reported according to the Florida 
DOE requln mts. 

There la evidence that participation of ADDNIons volunteera and parents is not 
negatively affected by YRE at the muttltrack schools. AOOiOons volunteers and parent 
hivolvenfient appear to have increased at the single-track YRE school. Transportation for 
students at t^e YRE schools for the 60/1 S calendar was not cited as a problem. School 
events are scheduled In advance, and parents are Infbrmed through school newsletters. 
The only concern that teachers expressed reiotsd to school events had to do with the 
difficulty in scheduling all d one grade level at school at the same time (e.g., fifth-grade 
recognition, I9di). 

Reoommendatfana 

ConsMeratlon shouM be given to recording the various activities and processes 
that have proven successful in ensuring that school activities hjnclion efficiently In the YRE 
calendar at the pilot schools. This inlght take the form of a YRE school management 
handbook or videotape. The experiences of teachers and principals at the three pilot 
schools shouM be used to benefit the future implementation of YRE. 



4. Do attendance rates for atudents and tea^ra diange after Implementation of 
YRE? 

It was of interest to determine H the attendance rates of shidents and teachers 
changed after implementation of the 60/15 calendar. Attendance rales were calculated for 
students and teachers by school for l98g-90. prior to implementatton of YRE. and 1090- 
91 . after the first year of YRE Implementation. 

nndlnqs 

Teachers 

Tl^e attendance for instructional faculty, described as percent absent are displayed 
in Table 8. The total time worked and total sick leave used per year was used to 
determine the percent absent These records were supplied by bifbrmation Systems. 



Table B 

Percent Absent of Instructional Facultv at Aloma. Palm l.ake, and Tanaelo Park 
Elementarv Schools and OCRS Dlstrfart Averaoe Before and After YRE Implementation 



School 


1989-90 


1990<91 


1991-92 


AkMna 


3.75 


4.79 


3.24 


Palm Lato 


3.24 


3.70 


3.79 


Tang^ Park 


2.69 


2.84 


4.02 


Average of Tlvee Schools 


3.24 


3.85 


3.68 


District Average 


3.29 


3.99 


3.77 



The rate of absence at Atoma, Palm Lake and Tangelo Park increased from 
1989-90 to 1990-91 . as dM the district average. 



The rate of absence at Aloma Elementary School for 1990-91 was partiatly due to 
several special circumstances including one transfer out of state, two teachers on 
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maternity leave and one teacher who was terminally III. If these four special cases are 
deleted, the Aloma percent alisent of instruction faculty would l)ecome 3.S3. 

These records Indicate that the percent absent increased slightly at the three YRE 
schools and the district t>etween 1089-90 and 1090-91 . 

Students 

Average dally attendance for students Is calculated based on two full-time 
equivalent (PTE) periods that occur In October and February of each year. The average 
daily attendance for students at the three pilot . chools before and after Implementalfon of 
YRE Is presented in Table 9. 



Tal?»?9 

gateulated Average Dallv Attendance at Aloma. Palm Lake, and Tanoelo Park Elementary 
Schools and OCRS District Average 



School 


1989-90 


1990-91 


1991-92 


AkNna 


94.5 


94.4 


95.1 


Palm Lake 


95.5 


96.5 


96.1 


Tangek) Park 


95.5 


94.6 


94.1 


Average of Three Schools 


95.2 


96.2 


95.6 


Oislrlcl Average Elementary Schools 


94.6 


94.9 


95.0 



These records Indicate that the average daily attendance at the three YRE schools 
was higher than the district average. These records also show that the average daily 
attendance dropped slightly at Afoma and Tangeto while Palm Lake showed a slight 
increase In average daily attendance. Records for average daily anandance for all 
schools are maintained by Informatton Systems. 



OooctoskHi 

Based on the attendance records of the three pifot schools, there are no 
Indications that attendance of students or teachers changes signlficantiy after 
implementatfon of the YRE calendar. 

Becoromendatlon 

None. 



6l Does student achievement change wlien YRE is Implememed? 
ramiH' 

It was important to determine if student achievement scores changed or were 
maintained alter the impfomentatton of YRE. Normal expectations are for ehident 
achievement scores to remain constant. Testing experts recommend collecting 
standardized test scores for at least three years before tooking for trends in achievement. 

The OCPS Test Adoption Committee's recommendation that the district change 
thm the CTBS norm-referenced test to the Stanford Achievement Test Eighth Edition 
(SAT-8) was accepted in 1990. All three YRE pflot schools agreed to be part of ttw pilot 
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or equating, study wlwi the district converted from ttie CTBS to the Stanford. This extra 
work on the part of the vchool faculty meant that Stanford scores from 1990 could be 
connpared to Stanford scores in 1991 (rather than CTBS to Stanford). 

Dislrtct testing procedures adopted in summer 1990 *ncluded that only second and 
fourth grade students should be tested annually on the i anford norm-referenced test 
The principals and faculty of the pilot schools volunteered to test students in grades two 
through five to provide data for the pilot implementation and program evaluation of YRE. 

The OCPS-selecled norm-referenced test the SAT-8 was administered at grades 
two through five at the three year-round pilot schools In spring 1990. The SAT-6 was 
again administered at the three year-round education schools spring 1991 and spring 
1992. This process allowed for one t»seHne year of scores plus two subsequent years of 
achievement scores. 

The three tables that fdllow present the cross sectional data analysis results on the 
at the three pilot schools, spring 1990, 1991. and 1992. The tables indicate mean 
percentiles tor students tested in 1990, 1991. and 1992 t»y grade level. Students tested in 
1991 are a dWerent group than those tested in 1990. 

Trt!e ip 

Cross Sectional Data on the Stanford Achievement Te8t-8> AlOTia Elementary School. 



Grade 


Reading Comprehension 


Total Math 




90 


91 


92 


90 


91 


92 


2 


57 


50 


41 


58 


58 


44 


3 


52 


59 


54 


59 


66 


57 


4 


51 


04 


55 


55 


57 


56 


5 


55 


60 


54 


57 


67 


51 



Table 11 

Cross SecBonat Data on the Stanford Achievement Test-O. Palm Lake Elementary School. 



Grade 


Reading Comprehension 


Total Math 




90 


01 


92 


00 


91 


02 


2 


53 


48 


44 


51 


66 


64 


3 


60 


63 


53 


74 


83 


65 


4 


57 


67 


56 


58 


89 


56 


S 


55 


58 


99 


54 


55 


60 
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Tabte12 

Grots SecMonal Data on the SAT-B. Tanoelo Park Elementary School. 



Grade 


Reading Comprehension 


Total Math 




90 


91 


92 


90 


91 


92 


2 


40 


38 


38 


43 


49 


48 


3 


27 


38 


33 


27 


41 


34 


4 


35 


28 


35 


43 


41 


45 




35 


38 


25 


40 


51 


17 



Cross sectional data analysis is parUculariy helpful If a new program has been 
Implemented at a certain grade level (e.g.. a mam manipulative program for second 
grade). Cross sectional analysis does not control for mobility. As the tables above 
ilhisirale, generally student achievement scores for Reading Comprehension and Total 
Math Subtests did not fail from 1990 to 1991 on the Stanford Achievement Test (i.e.. most 
change scores were positive). Achievement scores for the same subtests generally fell 
between 1991 and 1992 (e.g., most change scores were negative). Scores for 1990 and 
1992 were often similar. 

Tables 13-15 present the longitudinal cohort data analysis results on the SAT-8 at 
the three pilot schools, spring 1990, 1991. and 1992. The tables Indicate mean 
percentiles and change scores for students tested in YRE schools in 1990. 1991 and 
1992. The scores displayed are only from those students enrolled In 1989-90. 1990-91. 
and 1991-92 at the pilot YRE schools (i.e.. longitudinal analysis controls for student 
mobility). 

Table 13 

LonQltudinal Cohort Data Analysis on the SAT-8. Aloma Elementary School 



Grade 1 


Reading Comprehension 


Total Math 




1 90 


91 


92 


90 


91 


92 


2-3-4~| 


60 


63 


58 


50 


70 




3-4-S 1 


1 ^ 


71 


60 


OS 


63 


57 



Table 14 

Longitudinal Cohort Data Analysis on the SAT-8. Palm Lake Elementary School 
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Grade 


Reading Comprehension 


Total Math 




90 


91 


92 


90 


91 


92 


2-3^ 


56 


66 


65 


53 


67 


62 


3^5 


63 


68 


63 


74 


70 


64 



TatilelS 

LonatUidlnal Cohoit Data Anatvale on the 8AT-8. Tangete Parfc Elementary School 



Grade 


Reading Comprehension 


Total Math 




90 


91 


92 


90 


91 


92 


2-3-4 


41 


42 


38 


43 


46 


53 


3-4-5 


26 


31 


30 


23 


37 


I 24 



These figures indicate that students who had been enrolled at the pilot schools for 
three years had positive change scores on the SaT-8 Reading Comprehension and Total 
Mat subtests between 1990 and 1991. Test results also indicate thaL for the most part, 
there were negative change scores between 1991 and 1992. Comparison of 1990 and 
1992 subtest scores indicate some similarity. 

The taMe that follows displays the average scores on the SAT-8 for the three pilot 
YRE schools for three years and ior the district for two years. 



Table 16 

Cross Sectional Data on the SAT-8. Comparison of OCPS 3-Year-Round Schools (grades 
2-5) and Dif trict Average (grades 2 and 4) 





Reading Conrtprehension 


Total Math 


Grade 


YRE 


YRE. 


D' 


YRE 


D' 


YRE 


YRE 


or 


YRE 


cr 




90 


91 


91 


92 


92 


90 


91 


91 


92 


92 


2 


52 


47 


35 


42 


36 


51 


60 


"Is" 


53 


46 


3 


52 


56 




SO 




62 


59 




56 




4 


52 


58 


43 


50 


44 


55 


59 


46 


53 


48 


5 


51 


57 




50 




53 


59 




49 





*D« District 



This table Indicates that the average mean percentiles on the SAT-B for the three 
pilot YRE schools were consistently higher than the district average in Reading 
Comprehension and Total Matti subtests at grades two and tour in 1991 and 1992. The 
pilot year was 1990« so district SAT-8 scores are not available for that year. The district 
tests grades two and four, so grade three and five are not available for comparison. 
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It may be useful lo note the second nrade student achiovaiTient scores of McCoy 
F^ementary School. This schoof vofunlee. ^d ID participate In the OCPS pilot, or equaling 
slu /, of the Stanford in spring ie90 wHh tasting only at those grade levels allowetf by the 
OCPS testing procedures. McCoy second grade scores (the only grade level that had 
scores fbr both years) from 1990 Id 1991 showed a positive median score change of 12 
on the Reading Comprehension Subtest and a posith« median score change of 21 on the 
Total Math Subtest These scores, although not reported In mean percentiles as the YRE 
school scores were, may Indicate that positive change on the Stanford at the YRE schools 
may no* be unusual. 

Tangelo Park Elementary School faculty piloted curriculum for the on-site 
imersessions and determined that altemative assessment would be a practical approach 
ID measuring student growth during Intersessions. Plans are t>efng made to develop and 
pilot lest aNarnative assessments (or selected Iniersesalon lessons. 

Condusions 

It was Important to determine if student achievement scores changed or were 
maintained after the implementation of YRE. Testing experts had recommended that 
standardized test scores be collected for at least three years ttefbre looldng for trends In 
achievement The Stanford Achievement Test-8 was administered to grades two through 
five during April and May of 1990 at the three pilot schools. The test was again 
administered to these grades in spring of 1991 and 1992. Cross sectional analysis of the 
scores on subtests revealed poslttve change from 1990 to 1991 and negative change from 
1991 to 1992. ijongltudinal cohort analysis revealed the total change on the subtests was 
positive from 1990 to 1991 and negative from 1991 to 1992. Comparison of 1992 scores 
Indicated simibarlty with 1990 baseline scores. Comparison of the average YRE schools' 
scores with the district average scores Iriuijated that the YRE average scores were 
significantly higher than the district average scores on all subtests of the SAT-8 fn 1991 
and 1992 at grades two and four (the only grades tested distrlctwide). 

The results of two years of achievement scores following the baseline year did not 
Indicate a trend in achievement. 

It Is Impossible to factor out all the Instructional variables to isolate exactly how 
much effect ImplenMntation of YRE had on the lest scores. Aggregate achievement data 
for schools tell Kttie about the effect of educational changes on individual children. 
Reports from other districts that have Implemented YRE Indicate that the most likely 
students to benefit from the single-tracic YRE are Chapter t ESE. and at-risic students. 
The intersession curriculum has l>een rigorously implemented for one year, and the 
slngle^raclc faculty report that they wish to use this experience to develop aRematlve 
assessment procedures. 

RecoiiwiefKlatlons 

Consideration should be given to continuing to monitor YRE pilot school student 
achievement to provide a third year of data. In additfon, consideratton should be given to 
expanding the use of altemative assessment at the eingle-b'acic YRE pilot school, 
especially with Chapter t ESE and at-risk students. 
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6u Is curriculum adapted adequately for use in the multttrack and aingle-track YRE 
calendar? 

Thia queatfoh is an^swored by describing the curriculum adaptations for me 00/15 
calendar and the curriculum developed for the intersesslons. 

nhdmgs 

Adaotations for the 60/15 Calendar 

The existing K-S curriculum was specially adapted for the new 60/15 calendar bf 
teachers at the three pilot schools. Each school had a curriculum committee composed 
of one parent nine teachers* and one school-based liaison. The commWee and the grade 
level teachers reviewed the curriculum and planned a series of thi ee-week units during 
the 1989-90 school year. Planning the units In three week blocks meant that students did 
not leave for break in the middle of a lesson, activity, or unit 

Teachers at the three pilot schools were interviewed about their experiences with 
the revised curriculum. Every teacher at Tangelo Park was interviewed (N e 36) and every 
teacher on-track at Aloma (N^SO) and Palm Lake (N«35) was interviewed. Several 
statements that seemed to be common to nmst teachers are described here: 

1. The delivery and pacing of lessons and units had improved due to carefully 
planning the curriculum in three-week blocks. Teachers found that they kept on 
schedule and that the pacing of curriculum had improved with the YRE 
schedule. 

2. The efficiency of the three-week units was credited to the planning done during 
the 1989-90 school year. Teachers found that the units were well devetoped 
and that they dkl not have to go back and revise materials. Many teachers 
expressed pride in the efficiency of the planning process. 

3. Some grade-level teams devetoped plans for materials and student centers so 
that each classroom had adequate resources to support the cuniculum. This 
meant that each classroom had common learning centers. 

4. Regular education students (i.e.. not exceptional education or gifted students) 
have had no dHftouIfy responding to the presentation of the curriculum In three- 
week btocks. 

5. Physical educatfon teachers adapted lesson plans to make them suitable for 
the hoi aummer months. 

6. Special education teachers and teachers of gifted students adjusted curriculum 
during the year to meet the special needs of their students. 

Curriculum for Intersesslons 

The curriculum for intersesstons was developed by teachers at Tangelo Parte 
Elementary School, the district program specialist fdr YRE, the eariy childhood program 
specialist and district resource teachers, the science program specialist and resource 
teacher. Lesson plans were developed tor the on-site intersesslon classes. The off-site 
lesson plans were the responslbili^ of the teachers at Loch Haven Center and Mead 
Gardens. Students attended activities at the Oriando Science Center, Orange County 
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Historical Museum, Orlando Museum of Art and the Civic Tt^eater in 1090-91. The major 
goal of the intersession was to provide enrichment curriculum and experiences. 
Curriculum for on-sMe Inlersessions included such topics as arts and crafts, computers, 
creative dramatics, video productions, and cooking through literature. The theme of the 
regular PREP and PRIME sessions was the American Adventure, the theme of which was 
stales and their characteristics. Students traveled" to the states and while learning about 
the state, practiced math, reading, and creative thinking. 

The curriculum deveK)ped for the intersesslons was field tested during the first 
kitersession in October 1990* During December 1990, Tangelo Park teachers met wNh 
me program specialist for YRE and the program specialist for earty chlMhood educatton 
who made recommendations fbr change. Recommendations included that the curriculum 
be made available early so teachers could begin preparing for teachkig and that the 
curriculum contain more academto emphasis. Teachers also recommended that YRE 
teachers take a larger responsibility in curriculum developnrtent The recommendations 
were accepted, and the revised currteulum was Implemented in Feixuary 1991, 

The evaluator interviewed Instructional personnel during January and February 

1991. Teachers reported that they could determine that students had increased 
knowledge after intersesstons. Students demonstraied transfer of learning from the 
intersession classes to the regular classes (e.g*. volunteering Information to the teacher 
from the American Experience classes). Teachers had limHed knowledge of the 
curriculum scope, since teachers who did not teach Intersesslons had not been provided 
witti copies of tt)e curriculum. Teachers who did teach kitersesslons generally had seen 
only their portion of the curricukjm lesson plans. The principal and CRT reported that the 
lack of information about curriculum objectives and content made it difficult for teachers to 
Hnk the regular curriculum to the intersession curriculum. 

Conckistona 

Teachers reported that they successfully made curriculum adaptations for the 
60/15 calendar. Students are able to keep up with the pace of the cunlculum and teachers 
report that their lesson pace has improved. Teachers credtt the planning and organization 
accomplished during 1989-90 as reasons fbr the curriculum success. 

Curriculum for Intersesslons has been field tested and modified. Teachers 
continue to request active participation in the Intersession curriculum development 
process to custom-design aclh<ities and skill devek)pment tor hdMdual schools. 

Recommendation 

Conskleration should be given to encouraging grade-level teachers to match the 
kitersession and eo/1S curriculum objectives, content and outcomes to enhance lesson 
development Conskleration shouM be given to continuing to include teachers In the 
intersession currteuium devek>pment process. 

7. Do hetructionai methods change after knplemefitatton of YRE? 

Findinga 

As part of the structured interviews conducted during January - February 1991 and 

1992, all teachers on track were asked If they had changed any instructk)nal methods. 
Teachers reported that they aid not change their instructional methods after 
implementation of year-round educaNon, 
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Teachers were also asked If they reviewed less after a three-week break 
compared to the amount of time they reviewed alter a 10-week summer tMBak. The vast 
majority of the classroom teachers Interviewed, grades 1-5, reported that they spent less 
lime In review. 

Third-grade teachers reported that after a five-week hreak (I.e., Orange track, 
December-January) multiplication tables must be reviewed more than other subjects. 
Thirdiirade teachers said this was not a protMem when there were three-week breaks. 

One group of kindergarten teachers reported that they had to adjust teaching skills 
somewhat during the first month of school in July because of the tower maturatton level of 
the students. A group of ftrst-grade teachers also reported that a few of the students were 
particularty Imnnature in the first six weeks of school. In the tradlltonal school calendar, 
these students would be starting school about one month later, In August. 

Flrst>grade teachers reported that they must tutor transfer students that arrive in 
August or September because these students are behind as compared to YRE students 
who began school in July. The remediation Is usually conducted one-on-one with a 
teacher or an aide tutoring students. 

Eighty percent of the classroom teachers interviewed reported that students and 
teachers came back from breaks refreshed and ready to return to learning. Over half the 
classroom teachers reported that the curriculum planning they had accomplished during 
the 1989-90 school year had helped their teaching go smoothly. These teachers 
expressed that the planning had enhanced their teaching and pacing of material. 

Conduston 

Teachers report that they have not changed their Instructional methods after 
implementation of year-round education. The majority of classroom teachers of grades 
one to five report that they spend less time reviewing after a three-week break than they 
dkl alter the regular ten-week summer break. Students who transfer into a YRE school 
during August and September must receive special assistance to catoh up to the 
academic progress level of their YRE peers. 

Recommendation 

None. 

a Does student conduct change in YRE? 

student conduct was not cited as a problem at any of the three pilot schools. 
Teachers in the three year-round schools were interviewed about student conduct In their 
ctassrooms. No teacher interviewed reported that YRE had an Impact on discipline. 
Teachers noted the many variables related to student conduct and the difficulty In making 
comparisons between completely different classes of studenta (e.g., the class enrollmento 
of 1989-90 compared with those of 1990-91). 

Multltrack principals, CRTs, and teachers repotted that there were fewer discipline 
retorrals related to going to and from the buses. Teachers reported that there was less 
confusion In the hallways because there were fewer studenta in the comnrK>n areas. 
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Teachers also reported that the noise levei in the calMerias during lunchtinne was iower 
and that there was less confusion as students went through the lunch lines. 

Student conduct logs are kept t>y schools according to disciplinary referrals. This 
log records student nilsl)ehavior. but not the number of students who received satisfactory 
conduct grades. Comparison of the logs does not mean comparison of the same 
students. The logs for the three pilot schools are displayed in the following tables. 



Table 17 

DteclDllne Loo tor Aloma Elementary School 



Action 


iseo-oo 


199041 


1091-92 


Adminlstralive Conference 


47 


31 


84 


Parent Contact 


07 


18 


00 


hi-Scfiool Suspension 


04 


03 


04 


Work Detail 


02 


16 


08 


Time Out 


06 


07 


09 


Total Referrals 


66 


75 


113 



According to the discipline log there was an Increase in referrals of approxlmatefy nine 
percent between igsg-QO and isgo^l at Aloma. There was an increase of approximately 
67 percent between l990-gi and 1991 -g2. Interviews with grade level teachers did not 
reveal awareness of this increase. School administrators found that discipline referral 
records indicated the majority of referrals came from two teachers and some referrals 
came from bus drivers. This increase was not due to year-round education. 



Table 18 

Discipline Loo tor Palm Lake Elementarv School for 1980-90 and 1990-91 



Action 


1989-90 


1990-91 


1091-92 


In-School Suspension 


07 


12 


18 


Out-of-School Suspension 


03 


08 


10 


Bus Suspension 


16 


07 


0 


Expulsion 


0 


0 


0 


Total Relerrats 


26 


27 


26 



According to the dIsctpNne log. discipline referrals at Palm L^lte Elementary are stable 
from year to year 
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Table 19 

DlaclPlInQ LOQ for Tanoelo Park Elementary School 



Action 



1989-90 



1990^1 



1991-92 



In-School Suapenalon 
Out-of-School Suspension 
Bus Suspension 
Corporal Punishment 
Expulsion 

Behavior Contract (Initiated 1991-92) 
Total Referrals 



27 

24 

0 

17 

0 

0 

68 



14 

18 

0 

0 

0 

0 

32 



0 
Id 

1 
0 
0 
8 

25 



According to the discipline log, there was a total of 36 fewer discipline referrals, a 
decrease of 53 percent. Corporal punishment was deleted as a diaclpline option as of 
1900-91 alTangelo Park. Discipline referrals further decreased In 1991-92. 

Condution 

Student conduct and discipline was not cHed as a problem In the three year-round 
schools before or after implementation of YRE. Individual classroom teachers reported 
no change In student conduct due to year-round education. There seemed to be more 
order and less noise In hallways. In the cafeteria, and on the playground in the muKitracIc 
schools. A review of diaclpline logs from the pilot schools over a three-year period shows 
fluctuation In discipline referrals. Administrators and teachers attribute the fluctuation to 
individual school programs or procedures (e.g.. dropping corporal punishment). 

RecQimnendatlon 



& What are the attitudes of students l>efore and after Implementation of year 
round education? 



Fourth-grade students in the YRE schools were surveyed prior to the 
implementation of year-round education. In June 1990. Fourth and ftfth-grade students 
were surveyed after YRE implementation, in June 1991 and 1992. Survey Hems were 
developed tor multitrack and single-track students. The locus of the survey was to 
determine student attitudes toward school and YRE. The surveys are presented In 
Appendix D of this report. Instructional personnel were also interviewed about the 
attitudes of students after YRE implementation. The table below describes the results of 
survey Items that asked student opinions about school. 



None. 



FIruJinqs 
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Table 20 

Results of Two Survey Items That Addressed Fourth-Qrade Student AMtudes Toward YRE 







ALOMA 






PALM LAKE 




TANGELOPARK 


SURVEY 




















rTEMS 




90-91 


91-92 


89^ 


) 90-91 91-92 




90-91 


91-92 




(N»76) (N-100) (N«tt) 


(N-156) (N-132) N 


>108) 




(N*46) 


<N«S5) 


1. How wouU you 




















dBscfite you^ 
itflftKto toward 




















YRE school? 




















Happy 


12 


33 


44 


30 


33 


38 


16 


33 


53 


So-so 


56 


48 


47 


48 


60 


60 


75 


58 


38 


Unhappy 


32 


19 


8 


20 


17 


12 


7 


9 


9 


2. Aro you looUnQ 




















tofward to coming 




















to school noxt 




















yoai? 




















Yes 


60 


88 


87 


76 


86 


84 


77 


64 


80 


No 


39 


12 


13 


23 


14 


14 


23 


33 


20 



n appears that students surveyed at the three pilot schools are happier at>out YRE 
after actual experience wHh YRE. Student unhapplness with YRE decreased after 
Implementation at the two muttltrack schools. It should be noted that principals and 
teachers reported that students liked the term "so-so* and tt is possible that students may 
have chosen this response because they were atlracled to the novel word. So-so was 
meant to represent the word "neutral." Students at the YRE schools seemed to look 
forward to coming to school more after actually experiencing YRE 

Teachers at muRitrack and single-track pikM schools reported that the students 
returned from Intersessions or breaks appearing refreshed and ready to learn. No 
teachers reported that students had complained to them about the YRE calendar. 

Students were also asked about their preference tor vacatkxis and If they could 
participate in extracurricular activities on the YRE calendar. The table below presents 
student responses. 
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Table 21 

Results of Two Survey Items That Addressed Student Opinions About Vacaton Breaka 
and Outside Activities. Results are Reoortad in Peroentaoea 



SURVEY 
ITEMS 



ALOMA 

8S40 MMI SI'M 
<N«7a) (N-100) N"93) 



PAUNLAKE 
80-90 9e«i tn-n 

(N*188) <N*1S2) <N>108) 



TANGELOPARK 



«041 91*93 
<N-44) C*t*«) (N>86) 



1. Whididoyau 
Mnk you'd H(« 

UMlWnWnKil 00 

you lilcs tetter: 
ftogutof 



3or4 



vacations 
llitothem 
the same 

I don't know 

2. Do you ttiinktlid 
year-round school 
aHow you the time 
to do the things 
you »to outside of 
school (like clubs, 
sports)? 

Yes 

No 

Donlfcnow 



15 

13 

13 



40 



29 



37 



27 



51 



17 



4S 



23 



19 20 
12 16 



14 17 
16 11 



36 

31 

28 
6 



23 

14 

27 



29 

16 
11 



40 
42 

4 

6 



35 
36 
28 



35 



73 
28 



52 
20 

27 



74 
26 



62 
38 



59 


76 


NA 


11 


22 


NA 


27 


2 


NA 



Student preferences tor vacations seenns to tndicate no clear majority opinion. At 
Aloma and Palm LbMb students indicated a decrease in preference for tlie regular 
summer vacation. Tangelo students indicated a slight increase in preference for the 
regular summer vacation. TMs increase could t>e related to the liact that the majority of 
Tangelo students attended the intersesslons. The majority of students at ail throe pHot 
schools indicated that they could do the things they liked to do outside of school. 

Students at Tangelo Park Elementary School were asked at)out interseeskms. 
JabUe 22 presents the results of those items. 
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Table 22 

Resulte ot Two Sufvev Hems That Addrftaaed Fourth and FWlh^nida Student AllHudea 
Toward Intefaeaatona. Results Reported In Percentaoea 



Survey hems 


1980-90 


1990*91 


1991-92 


1. Wilt you/did you attend Intersosaions? 








Yes 


22 


77 


72 


No 


23 


23 


27 


Don't Know 


52 






2. Did you enjoy intersesaions? 








Yes 


N/A 


72 


86 


No 


N/A 


19 


14 



There was an increase in the students who sakf they planned on coming to 
intersessions and those students who actually attended the Intersessions. The 
percentage of students indicating that they did not plan to attend intersessions was similar 
to the actual percentage who reported that they did not attend. Ttie majority of fourth- and 
fillh-grade stiidents who attended the intersessions indicated that they enjoyed the 
sessions. 

Student survey results, and the reports of teachers, indicate the majority of fourth- 
grade YRE students at the pilot schools seem to have adlusted positively to the new 
calendar. Student opinions at)out vacations indicate no dear majority opinion for the 
tradlHonaf summer vacation or the YRE shorter, but more frequent breaks. The majority of 
students indicated they were aUe to do outside acVvitiea on the YRE calendar. The 
fourth- and flfth-grade students who attended intersessions indicated they enjoyed the 
optional schools days. 

Recommendation 

None. 
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10. What are the perceptions and attitudes of parents before and after 
bnplementalion of YRE7 

RndfcKis 

Parents of students :n the three YRE pilot schools were surveyed regarding their 
perceptions and atliudes toward YRE prior to implementation in June 1800. Parents were 
surveyed again in June 1991 and June 1902. Survey items were developed tor parents 
with chldren in muHRrack and single-track YRE schools. Parent surveys may t>e found in 
Appendix E of this report. 

Track Satls*acBon 

Parents at Ihe muMtra chools, Aloma and Palm Lake, were asked If they were 
satisfled with their track {l.e.. green, yellow, orange, or red) before and after YRE 
impiementation. Their responses are presented In the Table below. 



Results of Survey Item That Addressed Track Satfsfectlon Pres 


sented in Percentaoes 


SURVEY 
ITEMS 


ALOMA 

»n 90-S1 91-i2 
(Ns2SD (Nb27S) QI-1S4) 


PALM LAKE 

SMO IMI 9142 
(N«312) (Ns3S7) (Ns327) 


1. Satisfied with track? 
Yes 
No 

No opinion 


7S 80 85 
10 12 10 
12 8 S 


85 79 80 
17 10 14 
IS 10 S 



M appears that parents at Aloma who responded to the survey showed a slight 
annual increase in track satisfaction after Implementation of YRE. Parents at Palm Lake 
showed an annual Increase In track satisfaction after YRE implementation and a small 
decrease In the percentage of parents dissatisfied with their track. OveralL the majority of 
parents were satisfied with their track assignments. 



Track Preference Forms were sent out in January to parents who wanted to 
change to another track for the next school year. Thirty Track Preference Forms were 
compMed at Palm Lake and 32 were completed at Aloma Elementary School In ISQI. 
The ma)orlty of parents requesting a change at Palm Lake had a child moving into middle 
school and a child In the elen^entary school. This meant that the red or blue track was 
preferred since these most ck>8ely resemble the traditional school calendar. At Aloma It 
appeared that the majority of track change requests had to do with requesting a specific 
teacher. The vast majori^ of track requeste were approved at both schools in 1991 and 
1992. 

ChndCare 

Parents at all YRE pilot schools were asked al>out making child care arrangemente 
befbre and after implementation of YRE. Parents were asked to compare making child 
care arrangemente on the YRE calendar with the traditional calendar. They were also 
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askeu !o Indicate their primary source of child care (1990 and 1991 only). The following 
table presents the results of Ihose Kerns. 

Table 24 



SURVEY 

IIKM9 


ALOMA 

8M0 90« 91-92 
(N«2F4) (N-279) (N«264| 


PALM LAKE 

6M0 9IK91 91-92 
{Hmttl) (N«a07) (N-327) 


TANGELOPARK 

$M0 9M1 91-92 
(N-84) <N«284) <N«1S1 


1 - vompvso wim mo 




















tradittonal calendar. 




















making child care 




















arranoemants on the 




















Tnc cawnoar H/was 




















Easier 


2 


10 


6 


4 


4 


8 


n 


19 


23 


AlXHJt the same 


12 


28 


28 


15 


23 


29 


20 


29 


25 


More difficult 


44 


25 


28 


43 


34 


28 


37 


18 


13 


idonllomr 


16 






7 






14 


4 


4 


1 dont use chiu 
care 


24 


27 


28 


30 


32 


28 


16 


28 


30 


2. Primary source ol 




















child care (1890-91) 




















Pnvate daycare 




9 


. 9 




e 


10 




10 


5 


ANHjay extended 




22 


26 




9 


19 




5 


9 


day 


















YMCA 




1 


0 




4 


3 




33 


10 


Famify memtws 




26 


21 




24 


24 




13 


39 


Friends/nelghbors 




8 


8 




10 


11 




24 


13 


None required 




27 


28 




35 


24 




15 


21 



V^hen columns do not add up to 100% it is l)ecause respondents did not ansvver items. 

It appears from this data that parents find that arranging child care on the YRE 
calendar is not as difficult as anticipated prior to YRE Imptenientation. A significant 
percentage of parents In 1992 (28-30%) indicated they did not use child care. Major 
sources of daycare Included family members. YMCA, and Extended Day. 

During the 1989-90 planning year a number of parents expresaed concern about 
the availabil^ of quality child care. Aloma Elementary parents particulariy wanted their 
own Extended Day Program to be further extended during the YRE breaks (I.e., the IS 
days between sessions). As a result of those concerns, district officials spproved offering 
the Extended Day program not only before and alter regular daily school sessions* but 
also during the days of each track break. Since the program was offered at Atoma, 
officials decMed to also offer the program at Palm Lake, As a result, enrolinoents were 
recorded for the Extended Day Program during the three-week breaks. 1990-91 and are 
displayed In the table that follows. 
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Table 25 

Enfollmsfiis <n the Extended Etev Program During Three-Week Breaks Durino 1990-91 



Three-Week Breaks 




Atonia 


Palm Lake 


7/23-8/10 


Had 


10 


Not olVered 


8/13 • 8/31 


Orange 


20 


12 


7/4 • 7/21 


Yelow 


IS 


9 


7/24-8/10 


Qraen 


24 


8 


10/15 - It's 


Bkie 


20 


9 


11/7-11/30 


FM 


22 


21 • 


12/3-12/21 


Oranee 


13 


11 


1/7-1/24 


Yelow 


17 


9 


1/25-2/15 


Oreen 


25 


6 


2/19 - 


Blue 


26 


13 


3/11 -3/26 


FM 


15 


21 • 


4/1 - 4^19 


Orange 


15 


10 


4*22-5/17 


YelkMP 


15 


10 


6/20 -8T 


Green 


28 


6 


8/10 - 6/26 


Blue 


18 


9 



* Palm Lake hed two red tracks in 1990-91. 



The 1991 enrollment in the Extended Day Program was consistently higher at 
Aloma than at Palm L^ake Elementary while 25 percent of the parents at Aioma and 34 
percent of the parents at Pahn take maintained that child care was more dHficutt on the 
YRE calendar than on the traditional calendar. In 1982, 28 percent of the parents at 
Aloma and 29 percent of the parents at Palm Lake found arranging child care on the YRE 
calendar was about the same as arranging chiid care on the tradttkMial calendar. About 
an equal number do not need child care. 

Vacations and Family Activities 

Parents of chlMren in the three YRE pilot schools were asked about planning 
vacations and family activities. The following table presents the results of those items. 



Table 26 

Results of One Purvey Item About Plannino Vacattons and Family Activities Reported in 



SURVEY 
ITEMS* 


ALOMA 

89-90 90-91 91« 
(N«293) (N«279) (N«aS4) 


PALM LAKE 

89-90 9e^ 91<e2 
(N>312) (N-307) (Ne327) 


TANGELOPARK 

89-90 90-91 91-92 
(N>a4) (N-284) (N-122) 


1. Compared with 
uio iraoiuonai 
calendari planning 
family vacations 
and activilies on 
the YRE calendar 
is 

About the same 
More difficult 
ldon*tknow 


16 18 25 
29 25 32 
36 27 21 
15 21 21 


15 18 15 
28 28 36 
48 35 36 
8 11 14 


14 13 17 
21 43 39 
43 26 27 
20 16 12 



* When columns do not add up to 100 percent it is because respondents did not answer items. 
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The parcantaga of paranta who balteved that vacaliona were more dmoult to 
arrange on the YRE calendar than the traditional calendar decreased from 1989-90 to 
1990-1991. Forty-three percent of the paranta at Tangelo Park found that planning 
vacatftona and family activMea waa about the same on lK>lh calendara. Apparently from 12 
to 21 percent of the paranta who responded to the aurvey did not plan family vacations. 

Qualltv of Instruction 

Parents of children in the three YRE pilot schools were asked about the quality of 
inatrucHon in YRE schools compared to Inetructlon on the traditional calendar. The 
Idtowing table presents ttie results of that question. 

Table 27 







ALOMA 




PAUILAKE 




TANGELO PARK 


SURVEY 


















ITEMS* 


Se-90 


90« 


91-92 


S9^ SQ-91 01^ 


59*90 
(N-S4) 


90-91 


91-92 




(N»253)(N»279) (N-264) 


(N»312) (N«a07) (N 


• 327) 


(N»2S4)(N»1S1) 


1. YRE quality of 


















instruction 


















compared to 


















traditional 


















Batter 


29 


22 


35 


19 23 


28 


35 


46 


49 


AIXMit the same 


34 


45 


39 


' 27 44 


46 


27 


41 


34 


Not as good 


9 


e 


S 


26 12 


12 


12 


4 


4 


1 don't know 


?5 


16 


11 


27 13 


14 


25 


9 


7 



Parent opinions about the quality of instruction on the YRE calendar compared with 
the quality of instruction on the traditional calendar vary among schools, Paranta 
expreaaed a nrK>re positive opinion of YRE instruction after the second year of 
Implenoentation. The 'not aa good* opinion dropped algnlficanlly at Palm Lake after YRE 
implementation. 

Qoinlons about YRE 

Parents of children In the three YRE schoola were asked about their feelings 
toward YRE. The tbilowing table presents the results of that questton. 



PesuHs of One Su 


rvev Item Ttiat Addressed Parent Opinions of YR 




SURVEY 
ITEMS' 


ALOMA 

tMO 9041 9142 
(Ni*28a) (N-279) (N«a«4) 


PALM LAKE 

St-90 N-M 91-92 
(N-S12)(N-307)(N.327) 


TANGELO PARK 

9940 90-91 01-92 
(N-84) (N-2S4) (N-181) 


1. Cwnnt feelingd 
■bout YRE: ttw 
mora 1 hear 
about YRE. 

IKksmoie 

lliwless 

Noslrono 

Mines 


30 44 64 

22 20 12 

43 26 27 


22 36 43 
39 27 24 

34 29 26 


31 57 65 
26 14 12 

41 29 29 



Whsn columns do not sdd up to 100 percent it is bacauss respondsnts did not snswer items. 
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It appears that positive opinions about YRE increased after parents have 
experienced the year-round calendar. It also appears that negative opinions alx>iit YRE 
decreased after parents had experienced the year-round calendar. The largest number of 
parents responded that the more they experience YRE. the more they like It The 
percentage of parents wtK) had no positive or negative opinions cbout YRE ranged from 
34 to 43 percent in 1990 and ranged from 26-29 percent in 1991 and 1992. 

The largest Increase in positive opinions about YRE occurred with the parents at 
Tangelo Park Elementary School. It should be noted that the number of Tangolo parents 
responding to the survey Increased threefMd from 1990 to 1991. 

Recommendation 

None. 

11« What are the perceptions and attitudes of teachers before and after 
Implementation of YRE? 

InsiructkHial personnel at the three YRE pilot schools were surveyed regarding 
their percepttons and attitudes toward YRE prior to Implementation In June 1990. 
Teachers were surveyed again after the Hrst full year of YRE implementation. June 1991. 
Survey items virere devetoped for teachers In multitrack and single-track YRE schools. 
Instrudional personnel were Interviewed about YRE in January and February 1991 and 
1992. Teacher surveys may be found In Appendix F of this report. Teachers were asked 
a variety of questions about their opinions of YRE and their experiences with YRE. 

Track Satisfaction 

Teachers were asked If they were satisfied with their track assignment in 1990-91. 
Of the 73 teachers who responded. 68 were satisfied with their track assignment and 5 
were not. Of the 5 wtK) responded that they were not satisfied. 3 indicated that the track 
they wanted was already filled. Interviews wNh all single-track teachers, and all multitrack 
teachers who were not on break, revealed overall satisfactton with their track assignment 
at Itiat time (January and February 1991). Comments firom teachers Indicated that the 
track satisfaction had to do wHh personal use of the year-round calendar. 

Teachers were again asked if they were saiistied with their track assignment in 
1991-92. Interviews with all single-track teachers, and all muWIrack teachers who were 
not on break, again revealed overall saUsfadton with track assignment. Teacher surveys 
for all three years of study Indicated satisTactkm with track assignnf^eni 
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Prwarttti9n<9rYRE 

TMChers were aeked If their understanding and preparation tor YRE was adequate 
and asked if storage was adequate for YRE. Teachers responses to this Rem are 
presented below. 



Table 28 

Responses of Two ltem$LThat Addressed Teacher Preparation for YRE and Adequacy of 
Storaoe lor YRE Presented in Percenteoes 





1989-90 


1990-91 


1991-92 


Item 


(N>82) 


(Ns78) 


(N>79) 


1. Preparation for VRE at our school was: 








Adequate 


90 


97 


98 


Inadequate 


2 


3 


2 


Cannot judge 


6 




mmm 


2. Storage for VRE was: 








Adequate 


40 


92 


93 


inadoquate 


9 


8 


7 


Cannot judge 


50 







n appears the vast majority of teachers who responded to the survey found that 
their preparation for YRE was adequate and found that the storage for YRE was adequate. 



Curriculum Blocks 

Teachers were also asked If the three-week curriculum blocks for YRE are t)etter 
organized and easier to complete, about the same, or less ofganlzed and more difficult to 
complete compared to years past In 1901. of the 76 teachers who responded to the 
questton, 46 percent said the blocks were better organized and easier to complete, 49 
percent said they were the same, and 5 percent said they were less organized and more 
difficult to complete. Responses to 1992 teacher sur^ questions were similar to 1991 
reeponses. 

Teachers were asked about their adjustment to the YRE calendar. The table below 
presents the Items and responses. 
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Results of Fhie Questennaire Hems That Addressad Taacter Adlurtmant to the YRE 
CaletKlar Compafed to the TradWonal Calendar Presented in Percentaoes 





1980*90 


1990-91 


199192 


<N-82) 


(N«78) 


(N^79) 


1. 


Arranging family vacations and personal activities 
on YRE 










Easier 


24 


48 


36 




About the same 


29 


32 


40 




More difficuK 


22 


18 


20 




Not planned 


24 




4 


2. 


Making ctiHd care arrartgements on YRE 










Easier 


A 

0 


1 


1 




About the same 


0 


lo 


£0 




More difficutt 


4 A 

io 


1 f 


Q 

9 




Notpltfined 


fO 


M 


CO 
DO 


a 


Mooting family responsibiities on YRE 












13 


23 


20 




About the same 


49 


49 


48 




More difficult 


16 


12 


IS 




Not planned 


20 


18 


17 


4. 


Attending professional meetings and conferences 
on YRE 












4 


1 


2 




About the same 


31 


56 


46 




More difficult 


34 


40 


4$ 




Not planned 


4 


3 


7 


5. 


Attendirtg staff development activities/college 
courses on YRE 










Easier 


5 


1 


1 




About tfie same 


20 


40 


40 




ktore difficult 


44 


51 


49 




Not planned 


32 


8 


11 



From theae roaponaes H appears that teachers have found that taking vacaUone ie 
not nfK>re difflcuK on the YRE calendar FinyK)ne percent of the teachers Indicated that 
attending alaff developmefit actMtiee and coNege courses on the year-round calendar is 
nrwre dHUcult. 

Teachers were afeo asked about what new acttvttiee they had participated In as a 
reauM of YRE. Forly-fh/e teachers saM they had taken vacations In seasons other than 
summer, 27 had substttule taught and 23 had taught bi intersesslons. 
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Teachers were also asked about where they thought ceilaln school activities and 
outcomes would occur; on the year-round calendar or on the traditional calendar. The 
tat)le presents the results of those Hems. 

Table 31 

Results of 13 Items That Addressed Teacher Opinions About Where Certain School 
ActMties and Events Would Occur. Results Presented in Percentages. When Figures do 



SurvevUems 




1089-90 
(Ns82) 




1990-91 
(N = 72) 


1991-92 
(N*70) 


TOO* 




Ssrne 


TSC* 


YRE 


Same 


TSC* 


YRE 


Same 


1. Tims for remsdiation 


2 


24 


56 


3 


36 


56 


5 


35 


57 


2i Tims for enrictxnent 


7 


29 


46 


9 


34 


55 


4 


34 


57 


3. High student 
motivation 


1 


42 


42 


4 


57 


36 


2 


54 


45 


4, Less teachsr fatigue 


4 


81 


2 


9 


77 


13 


15 


65 


19 


5. Continuous loaming 


2 


79 


10 


4 


79 


14 


2 


72 


22 


6. Student achisvsment 


4 


28 


59 


1 


26 


70 


3 


32 


60 


7. Extracurriculer 
activities 


7 


26 


45 


16 


25 


52 


12 


23 


56 


6. Teacher attsndanoe 


23 


58 


23 


S 


51 


36 


8 


36 


40 


9. Student attendance 


9 


49 


22 


8 


39 


47 


7 


32 


50 


1 0. Faculty communication 


15 


7 


50 


42 


9 


47 


28 


14 


56 


11. Qood student conduct 


0 


24 


51 


3 


21 


75 


5 


25 


69 


12. Reduction of 
reteaching 


1 


62 


13 


1 


70 


23 


3 


68 


26 


13. Minimization of 
student stress 


0 


56 


21 


1 


57 


37 


6 


46 


37 



* TSC maana Traditionall School Cfltondar 

Teachers who responded to the survey indicated that the YRE calendar would 
support some school activities including less teacher fatigue, continuous learning, 
attendance, less reteaching and less student stress more than the traditional calendar. 
Teachers indicated that there were sonr>e Hems that would be the same on either 
calendar, including time for remediation, time tbr enrichment student achleverr>ent. 
extracurricular activities, and good student conduct. Teacher opinions about faculty 
communication were split between the traditional school year and same responses. The 
opinions about attendance also were mixed. WHh the exception of faculty communication, 
the teachers who responded in iggo-ei Indicated that the activities and outcomes listed 
on the survey were less likely to occur only on the traditional school calendar. 
Comparison of responses prior to YRE implementation and after Indicate some shift in 
opinion as teachers gain experience in YRE. 
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opinions about YRg 

Teachers were asKed about their overall feelings about YRE before and after 
Imptementation. Their responses are described In Ihe table below. 

Table 32 

Results of One Item That Addressed Teacher Qianions ReoarcfinQ YRE Presented in 



Item 


1989-90 


1990-91 


1991-92 


The inore i hear/«xperieno6 YRE 








. . < tfiA more 1 lite it 


72 


74 


67 


... Vie <ess 1 like it 


92 


6 


8 


. . . not positive or negative 


23 


19 


25 



The majority of teachers indicated that the more they experience YRE, the more 
they like YRE. 



ConchJtion 

h appears from surveys and interviews of YRE teachers that they have made 
positive adjustments lo the YRE calendar. It appears that the majority of teachers have 
positive attitudes toward YRE. 

Recommendation 

None. 



12. le Shared decision malcing effectively utilized ift the plantilng afid 
Impleinentallon of YRE at ttie pfot schools? 

Hndmoe 

Research regarding the change process has revealed that change Is more readily 
accepted if the participants Involved In the change have an influence on the change. This 
question was included to determine H the concept of shared decision maldng. that is« 
allowing principals, teachers, parents and support personnel to partlcipale in maidng 
Important decisions, was Incorporated in the transWon to the YRE calendar. 

Diatrlct Based Shared Decision Maldno 

The major district committee fdrmed to plan for YRE was the District YRE Review 
Committee. This committee Included the program specialist for YRE. the three principals 
of the pilot schools and three parents and three teachers from each of the pilot schools. 
In addition, a representative from the OTA. an elementary education senior director and 
the associate superintendent for elementary education were also committee members. 
This committee met approximately once each month and reports were given by ttie 
program specialist for YRE and each principal. iMrent and teacher from ttie pilot schools. 
Committee members brought fbrward concerns about YRE. told what they had 



f9EVAtl2S 
Rsv. 120292 



4e 5c; 



accomplished at the individual achoola, and shared Information about the planning 
process. The committee provided information and suggestions to the evalualor tor YRE 
program evaluation and made suggestions for YRE Implementation to the program 
specialist for YRE. Meeting minutes Indicate that thig committee provided direction In the 
planning process for YRE and then gave reports to the elementary education team about 
the implementation process. 

There was no district committee that included representatives from various support 
teams, such as transportation, finance, or community education. The year-round program 
specialist met with these teams personally as planning toward YRE proceeded. 
Representatives of these teams report that they would be willing to serve on ad hoc 
committees If YRE Is furttier Implemented in the distrlcL 

School^BiiMd Shared Declston MaWno. 

Each pilot YRE school selected YRE Commitlees to make recommendations on 
primary issues related to YRE. At the end of ttie 198849 school year notices were sent to 
parente asking them to volunteer to serve on committees to plan for ttie transition to YRE. 
Many parente res|X)nded. Teachers were atso asked to perticlpate in the committeos. 
Seven committees were farmed at the muRttrack schools and four committees were 
esteblished at ttie skigle-lrack school, with approdnnately 11 peopte serving on each 
committee. 

The school-based connmlttee composition of parente and teachers varied, based on 
ttie hjnctton of ttie committee. Each committee elected a chairperson and met as many 
ttmes as necessary to plan for YRE. The committees reported their findings and 
recommendatfons to the school principal and program specialist (or YRE and made 
reporte to ttie parent or teacher representattve to ttie ISistrlct YRE Committee. Depending 
on the nature of ttie topic, the committee contected community members and businesses 
for information. After tt« Implementation of YRE, ttie committees became InacOve. but ttie 
committee structure has remained imact so that committees may become active again as 
necessary during the school year. Records were kept of each committee's work. 

The committees fbcused on specific topics ttiat were necessary for transition to YRE 
and included tt)e tolfowing: 

e Calendar 

Responsibility: Review possible YRE calendars and make recommendations about 
which calendar wouM be appropriate to the schools needs. 

ResUN: The 60/15 catondar was agreed upon by all tt)ree schools as ttie only 
calendar ttiat best suited ttie OCPS wHh a common ttiree-week summer break. 

e Track Preforence Quidellnes (muNttrack schools) 

Responsibility: Develop criteria for placement of studenta In selected tracks. 
Inckiding forms fbr initial track eelectton and end-of-lhe-year track preference. 

Result Forms were developed for track selection and track preference that 
Included crtteria for student placement. 
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• Communlcalion (mullltrack) 

Responsibility: Develop metliods of communication to ensure continuity of 
Information antong staff and community, wfiether on-track or olf-track. 

Result Newsletters, notices, memos, and personal communication methods were 
used to communicate wHh parents, teactiers, and students on and off track. 



e Curriculum 

Responsibility: Consider all aspects of curriculum and related topics as they will be 
impacted by the YRE calendar, Including curriculum units, report cards, and 
grouping of students. 

Result The decision was made to devetop the existing curriculum into three-week 
units and designate report card days. 

e Scheduling (muWtrack schools) 

Responsibility: Recommend strategies for using storage space, scheduling support 
and excepttonal education classes, sharing of rooms and sharing of equipment. 

Result: Teachers developed recommendatkxis for storage cal>inet8 and supplies, 
as well as contracts for sharing rooms, procedures for rovers* arKi scheduling 
support and exceptional educatton classes. 

e Child Care 

Responsibility: Investigate, organize and present to parents the child care options 
available in the community. 

Result Each school committee made different recommendations which Included 
the OCPS Extended Day Program, YMCA, and intersesstons. 

e intersession 

Responsibility at single-track school: Design and implement an intersession 
curriculum that provides enrichment and remediation programs by utilizing school, 
business, and community resources. 

Results at single-track school: Teachers began the development of the curriculum, 
then the curriculum was further developed and finalized at the district level. 
Teachers field-tested the curriculum, and made recommendations to the district for 
changes: these recomnrtendatlons were accepted. Teachers reported that although 
they appreciated the efforts of the district team, they preferred to have responsibility 
for intersession curriculum devetopment at their school. 

Responsibility at muNltrack schools: Act as liaison to parents about communis 
resources available for enrichment activities during the Intersesslons. 

Results at mulUtrack schools: These commitlees fdund that their responsibilities 
overfapped with those of the child care committee. 
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Interviews wWi grade-level teachers at the YRE schools Indicated that classroom 
teachers had been involved In decisions at the planning and implemeniatlon stages of 
YRE. Teachers reported that cooperative decision making was demonstrated in grad- 
level meetings as teachers made Joint decisions at>oul the procedures for sharing 
classrooms. Because Ave teachers must share four classrooms, teachers found that 
setting rules for sharing the same classroom was important Teachers created contracts 
for stiarfng space, and agreed on rules for storage of materials for the rover. 

Teachers also met to plan what teaming stations and activity and display areas 
would be comnM)n to each classroom. As an example, one grade-level decided on what 
connmon components would go Into each classroom. Beginning teachers reported that 
they learned Arom this process, and aH teachers were pleased that each classroom had 
ample learning centers. Teachers also reported using the grade-level meetings to make 
plans for YRE during 1989-90, including decisions about curriculum and related activities. 
The vast majority of teachers reported Joint development of the three-week curriculum 
unhs. Teachers credited the team woric wHh the successful implementation of the specially 
adapted cunlculum. 

School Team Meetings. 

One muWtrack school developed a system for deciskdn making and communication 
based on team representation. Each grade level or special support area had one team 
member wtK> attended regular team meetings. The team meetings were used to 
disseminate Information to grade level and other teachers, tt was also used as a way to 
involve team meml)ers in decision making. One of the major l)enefits of the team 
approach was efficient communication. Veam members had the responsibility of 
contacting off-track teachers about school events and news. 

Conduston 

District and school-based committees were formed for the planning and 
Implementation of YRE. Decisions about chlW care, intersessions, choice of calendar, 
track preference and selectton, scheduling, and other Important school functions were 
made jointly by district and school personnel and community members. When school- 
based commitlees participated actively in making decisions and planning and developing 
instructional programs, implementation was found to be more effecth/e. 

The YRE Task Force involved personnel from support departments, teams and 
communily members (e.g., child care providers) in planning the continued expansk>n of 
YRE in the district. 

BecommerKiatkMi 

None. 
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13. to YRE knplomantttd In the 0CP8 pilot achooto aoeordmg to satisfactory 
oparational guidalnaa? 

Wndmoa 

Year-round pilot timelnes were developed In January 1989 and disseminated to 
YRE school prindpaJs and the YRE District Review CommMee. The guidelines also 
included a description of the activities and events that would tie necessary to complete 
the guidelines. The pilot timelines are listed here wHh a description of how each was 
accomplished. 

1. To visH other YRE sites prior to implementation. 

The program specialist for YRE, school principals. CRTs, teachers, and parents 
visited YRE sHes prior to YRE bnpiementalion. SKe visits were made to YRE schools, 
including those in Calffomia; Marion County, Florida; Nevada and Utah. 

2. To provide YRE presentations to community members and organizations upon 
request 

The program specialist for YRE, school principals, teachers, and PTA members 
made presentations to community memliers and organizations. 

3. To develop equipment needs and related budget proposals. 

The program specialist for YRE developed budget proposals tor start-up equipment 
and proposed a budget for off-site Intersesslons and submitted tt)ese to the Elementary 
Education Department in 1089. The program specialist for YRE met with personnel from 
the Loch Haven Centers and program specialists for early childhood and science to 
determine budget requirements for Intersesslons. 

4. To form school-based commitlees for planning in the areas of report cards, track 
selection, room sharing arrangements, and curriculum. 

These committees were formed and carried out their assignments aa described in 
the preceding question. 

5. To form community-based committees tor planning in the areas of calendars, track 
selection, child care ano intersesslons. 

These committees were formed and carried out their responsbiHUes as described in 
the preceding questfon. 

6. To form a YRE district committee made up of representatfves d tt)e tt)ree pifot 
schools and the district office. 

The YRE District Review Committee was formed and met approximately once a 
month in 1989-90 and 1990-91. 

7. To work with community child care agencies such as the YMCA. commercial day 
care centers tt*.e Orlando Science Museum and other unKs of tt)e Loch IHaven Center. 

The program specialist for YRE and school committee members met with 
corrmunlty child care agencies and Inalifuttons throughout 1989-90. 
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8. To communicato with parents through school newsletters and to provide all parents 
with YRE calendars. 

Each school assumed the responsibility for comnHinicating wHh parents through 
newstotters. calendars, notices, and invitations to school events. 

Documentation of these guidelines was found through school records, committee 
reports, the YRE Status Reports, and interviews wHh school personnel and PTA nmnbers. 
The evaluator also made nun^rous site visits to each of the YRE pilot schools during 
spring iggo and the 1990-gi school year. The operations guidelines appeared to t>e 
exceeded at the three schools according to school needs. As an example, the principal 
at Tangelo Elementary held "Coffee and Conversation WHh the Principal*' In an effort to 
welcome parents Mo the school and discuss YRE with them. He also worlced closely with 
the local YMCA. which Is the primary child care provider In that area. The principals at 
Aioma and Palm Lake ensured that parents received information about track activities 
tKMh before and during the track sessions. 

There Is no OCPS handt)ook for YRE implementation at this time. The results of 
interviews with principals indicate that such a handbook wouM be useful to principals as 
they make the transition to YRE. 

In Novemt>er 1991, the YRE Task Force drafted written guidelines for selection of 
elementary achools to be placed on the YRE calendar. Results of this evaluation, as well 
as a review of related literature wouM Indicate that carefuly crafted guidelines could 
ensure that the OCPS implements YRE Id the best advantage of kidividual schools and the 
district as a whole. Such guidelines couM also help communities as they consider the 
YRE calendar. 

The guldellrtes and timelines developed prior to the planning and implementatton of 
YRE have t>een fcHfowed^ and planning arKl Implementatton efforts have been successful. 
Site vlsBs and interviews have shown that school personnel have advanced beyond the 
original guidelines In devek>plng methods to facilitate transition to YRE. 

Quidelines and timelines were developed at the district for the planning and 
implenrventation of YRE at the pilot schools. The guldelkies published in the district Stahjs 
Report One for YRE f1989> were followed and were reported as successful in the planning 
and implementation process by the YRE Review Committee (composed of dlstricl school, 
and parent representatives). This fkuling was confirmed by teachers and principals at the 
three YRE pilot schools. The YRE Task Force, representing parents, teachers and 
administrators, has developed gukJelkies for hirlher expansion of YRE in the district. 

There Is no written YRE handbook for principals and teachers, although the 
Instructional and administrative personnel at the pilot schools personally provide 
Intbmnatfon to others who are planning to go to a year-round calendar. The program 
consultant for YRE and experienced school administrators. CRTs, classroom teachers 
and support teachers provide staff development and other information to local and 
regtonal school faculties planning for YRE. 

Reoommendatlon 

ftone. 
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14 Are program goals tor YRE approprlata as datefminad by Maratura raviaws and 
iha naada of ma OCP87 

Hndthoa 

Program goals for YRE as artfculaled by the Elementary Education Team are as 
fbllowrs: 

MuKRrack Year-Round Education 

To Implement a flve-track, 6(V15 year round education calendar with tour tracks in 
school at any one time. Ttie purpose of tl^e muRKrack 60A15 calendar was to better use 
facing space and to offar Improved learning opportuntties. 

Single-track Year-Round Educatkm 

To Implement a single-track, 60/15 year-round education calendar to Include 
Inlersesslons of opttonal school days and breaks. The purpose of the single-track. 60/15 
calendar was to offer enrichment and remediatton. 

This question is answered by the results of a review of related literature and 
examining the needs of the CX:P8. 

Literature 

A review of related literature showed that one of the primary goals of multttrack year- 
round education is to relieve overcrowding when student enrollment increases 
dramatically. Schools are often faced with fack of funds or insufficient time to build new 
facilities. There are also occaskHis when additional constructkMi does not make sense for 
the k>ng term (e.g.. wt>en population growth moves from elementary schoofs to middfe 
schools). As an example, the Cherry Creek Cokxado School District objective for year- 
round educatk)n was to ''Increase capacl^ of existing liacililies without Impairing the 
qualify of educational programs^iSmilh & Glass, 1975). 

In the literature* estimates of the amount of Increased student capacity at schools 
that Implement multttrack YRE ranged from 10 to 75 percent. Of those districts reporting 
actual Implementation of YRE. the number of additional students served by YRE was 
reported from 20 to 30 percent 

The proponenta of YRE deserve many possible benelits from YRE implementatton 
In addltton to Increased capacity of existing facllttlea. The moat frequently mentioped 
ben^ are Hated below: 

Improved programs (or students 
Improved creativity and thinking 
Early graduatton 

Prevention of "leamlng toss" which may occur when schools dose for the summer 

Qreater use of Individualized instruction and peraonallzed programs of study 

More frequent evahiatkxi of progress 

Shorter, more varied units of study 

increased number of interest actMUes for Interaesslons. 

Forced expansion of communlcatkm and Involvement among the community, parent, 
and school segments. 
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Although these are nstad as benefits, tew authors have conducted research In 
measuring the actual resuRs of YRE. Several districts, including those in Callfomla and 
Utah, are In the process of treasuring selected l>enefits. 

The review of literature conducted by the evaluator Indicates that the program goals 
for YRE are appropriate. 

The Needs of the OCRS . The OOPS Oistrict Plan 1Q9va2 and Bevond . The 
district's strategic planning summary document, conArms that the population growth of 
elemeritary education students does, and will, put great demands on the district for 
sufRdent facilities for elementary schools. In addition, elementary schools have 
permanent cape for the purposes of Iceeping these schools at a population count 
appropriate for K-S student needs. The OCRS District Plan "Assumptions about the 
Future' confirms that while parent demands on education Incrt^ase, the resources and 
funds for supporting the increased population demands, decreases. 

Interviews with the year-round principals and district elementary education team 
members confirm that the environment provided to students in the YRE schools increased 
learning opportunities, enrichment and remediation. These interviews also Indicated that 
Individual school improvement plans may be addressed through YRE school objectives 
<e.g., specific intBrsess<on curricula and related activities to meet student needs). 

Review of OCRS records and Strategic Planning confirms that these goals are 
appropriately suited to the needs of the OCRS. Progress toward meeting these goals Is 
described within the answers to evaluation questions number one through thirteen. 

Review of related literature Indicates that the OCRS goals for YRE are appropriate. 
Interviews with district and school-based personnel confirm that the goals for YRE are 
appropriate for the needs of the OCPS. The District Plan 1991-82 and Bevond confirms 
this finding. 

The goal of the nnjltitraclt YRE schools was to Implement the 60/15 YRE calendar 
to better utilize facilities and to provide improved learning opportunities. The goal of the 
8lngie4racl( YRE school was to Implement the 00/15 YRE calendar with optional school 
days to provide enrichment and remediation. 



flecommeiHlatlon 

None. 
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APPENDIX A 
1990^1 YRE CALENDAR 
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STRATEGIC PLANNING AND YEAR-ROUND EDUCATION 
THE ORANGE COUNTY PUBUC SCHOOLS 



GOAL S: TO IMPROVE DISTRICT AND SCHOOL-BASED PLANNING 



PlannInQ Year 198S>86 

Strategic Objective 5.06: To review the legislative study of the year-rour>d school aiKl to 
complete a feasibility study If recommended for Orange County by June 30. 1988. 

Annual Operating Objective 5.06a: To review the results of state legislative eftorta and 
their study relative to the year-round school'and report on implications for Orange County 
by June 30, 1987. 

Plannino Year 1986-87 

Strategic Objective 5.06: To conduct a feasibllty study of the year-round school concept 
malce recommendations relative to its application(s) In Orange County, and to respond to 
recommendations by June 30. 1990. 

Annual Operating Objective 5.06a: To conduct a feasibility study of the year-round school 
concept by June 30. 1988. 

Planning Year 1987-89 

Strategic Objective 5.06: To conduct a feasibility study of the year-round school concept, 
malce recommendations relative to Its appllcation(8; In the Orange County Public Schools, 
and to respond to recommendations bf June 30, 1900. 

(Note: At the completion of this ot)iective. recommendatlona were made to the school 
board to conduct a pilot program with three elementary schools.) 

Planning Year 1 988-89 

Strategic Ol^ectlve 5.06: To Improve the utilization of school facilities by conducting 
ftoaslblify studies of altematlve arrangements for the use of school buildings (e.g.. year- 
round schools). Implementing, and evaluating effectiveneas through June 30. 1994. 

Annual Operating Objective 5.06a: To pRot year-round education In three elementary 
schools and assess the effectiveness of the program by June 30, 1990 

Planning Year 1089-90 

Strategic Objective 5.08: To determine the ftaslblllty of using organizational, Inalructional 
and scheduling alternativea auch aa satelUte claasrooms and year-round achool; 
implement the most appropriate approaches, evaluate effectiveness; and report results 
semiannually through June 30. 1996. 

Annual Operating Objective S.OSb: To Implement year-round education programa in three 
(3) elementary schools by June 30. 1991. 
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Structurtd Interview 
Slnf^lYack TeoGhen 
Date: 

1. Do the required and routine echool actMtiee ftmction efficiently within the 
•cheduing of the YRE calendar? 

How have your atudenb reacted to Ihe YRE calendar? 

What are the acth^ea that enaure orderly ending of your track? 
(for you. your etudenta. the claasroom aet up) 

Return of track? 

(for you. your atudents, the claaaroom aet up) 

How did you utilize the November Teacher Workday? 

What haa been the reaponae of PTA and other parents to YRE? (attendance, 
paniclpatton. communication) Any differences between this year and last year? 

How have regular ADDittons volunteers adjusted to the YRE schedule? 

Have grade-level meeUnga been any different? (describe) 

How have you personally utilized the 60/15 calendar? (optional) 

Vacations 

Personal linie 

Substitute teaching 

Teaching Interseaslons 

2. la Ihe environment • Including management fecHties, equipment tupplles and 
maierlala adequate for YRE achoola? 

Have your rooma been cleaned adequately? 

Are rooms ready for the next class on time? 

3. fa the currlcutum adapted adequately for uae in the muWtrack and aingle-track 
YRE calendar? 

Descril>e Implementing the 3-week adapted curriculum. 

Have the students been able to follow the curriculum and keep up wHh assignments and 
acttvittea? 

Have you needed to fine-tune the curriculum? 
In what waya? 

Are you a member of the YRE Cun^lcukim Committee? 
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How did the Inlerwsslon program benefit your etudente? 

How did you benefit from the Intereession aclivllies • at echool and at Loot) Haven 
Centers and Mead Gardens? 

What fciatmctional imltioda do teachers employ fci YRE? 

Did you perceive any difference In the way you reviewed material after the firet break and 
tl>e way you reviewed after a typical summer? How about planning? Enthusiasm? 

Do you think you asl( more academic questions? Have more hands-on activities? Less 
or more time in managing student tiehavior? 

6. Does student conduct change after YRE implementatton? 

Have you perceived any difference in discipline In your classroom (compared to last 
year?) 

What about on-task behavior? 
Mersessions 

What instructional methods were used'> 
Were these different from regular methods? 
How did you react (if this was a change)? 
Did you use the problem solving questions? 
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StruGturad Interview 
MuWIrackTeacners 
Data: 

1. Do the raqiiirad and rouUna achool actlvitiaa funotion afflctamiy wtthin the 
achedulng of the YRE calendar? 

Rover 

Describe tfie actlvHIee that are neceeaary to t)e a rover such as the following: 

Communicating wHh other teachers and the principal 

Planning 

Moving 

Preparing students 

What cooperative efforts from non-rover teachers are necessary in order for you to t>e an 
eRective rover? 

Has moving l>een confusing/disorienting to your students? 

How have students reacted to moving and to the transition to YRE? 

Teachers (rK>t roving) 

What are the activities that ensure orderly ending/beginning of your track for you. your 
studentet and the classroom set up? 

Rotetion (If you do not have a rover; shared rooms* preparation* agreements, 
communication* guidelines) 

AM Teachers 

Oescril>e how have you utWzed grade-level meetings? 
How have you communicated with olf-track teachers? 

What haa l>een the response of your PTA members and other parents to YRE? 
(attendance, participation) 

How have your regular AODttkms volunteers ad|usted to the YRE schedule? 

2. te the envlronment-4ncliiding management, facBMes, equipment auppllea and 
materiate • *ade<|uato tor YRE achoote? 

Has storage space been adequate for you? 

Have your rooms been kept clean? 

Are rooms ready for the next session on time? 

Do you have any new equipment needs due to year-round (e.g.. rolling book shelves fdr 
personal reference and teacher edWon books)? 
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(optional) Have you personalty utilized the 6a'15 calendar lor: 
Vacations? 
Personal time? 
SubstRule teaching? 

& It the Gurriouhim adapted adequately Ibr use In the muNttracfc ar>d single-track 
YRE calender? 

Did you participate In planning and Implennenting the 60/15 adapted curriculum? 
Are any of you memt)ers o( the YRE Curriculum Committee? 

IHave the students l)een able to follow the curriculum and keep uo with assignments and 
acUvilies as before? 

Have you needed to fine tune the curriculum as Hs been Implemented or Is it sausfbctory? 

4. What bistructkxial methods do teachers employ i\ YRE? 

If I observed your class before YRE and then this year, would I see any differences in your 
leaching style and classroom management? 

If yes. what would you say the differences were? 

Did you perceive any difference In the way you reviewed material after the first vacation 
break and the way you reviewed after a typical summer vacation break? 

(Do you think you ask more questions? Have more hands-on activities? Less or more 
time in nunaging student behavior?) 

& Does student conduct ctuinge after implementation of YRE? 

If I observed your class l>efbre YRE. and again this year, wouM I see any differences in 
your students* conduct? 

Would I see any difference in on-task behavior? 

Have you perceived any cMference in discipline in your classroom (compared to last 
year)? 

Is there anything that I have not asked that you would like to mention? Have you thought 
of any ways to improve Implemenlaaon of YRE for multitrack schools? 
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Year-Round Education 
MuMtraok Prfndpala 
Structured Interview 
Date: 

A. la the envhonment-includlno management, facWtleat equipment auppNea and 
materlala • - adequate tor YRE achoola? 

1 . How marry students are sar. a6 anmiali, in the mulOtrack design? 

2. a. Was YRE succe 4ful in relieving o% .r f owding at ttie muHitrack design schools? 
b. How? 

4. Are fadlHies and spa ^ adeo«*»M ^ - fve all classes and programs? 

5. How has space l>een x • Hasivooms, work areas) to improve use of 
apace? 

6. How are repairs schedulcid anc •/ . .;Abh-..d? 

7. How Is cleaning scheduled and accoa:pn8hea? 

8. Are supplies adequate for YRE Instruction? 

9. Is equipment adequate for YRE instruction? 

10. Are there any supplies or equipment needs that were not anticipated during the 
planning process? 

a Do the required and routine achool actNIUea flinctlon efficiently within the 
achoduRng of the YRE calendar? 

1. Scheduling 

a. can addiiional students parlicipale in art and music instruction? 

b. how are special events scheduled so that students do not miss assemblies, 
productions, etc. 

c. are tracks populated evenly? 

d. how are ESE students served? 

e. how are gHled students served? 

?. What kinds of new challenges have you faced with Hme management? 

3. What kinds of new skills are necessary for principals who implement YRE? 

4. How are agreements reached regarding responsibilities of packing up and preparing 
classrooms for the next teacher? 
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5. How have grado-level meetings been organized? 

6. Have qualified subetitiites been available ? 

7. Are report cards confipleted according to the planned schedule? 
C Does sludem conduct change In YRE? 

1 . Has there been a change in discipline referrals after implementation of YRE? 

2. Describe overall student conduct before and alter Implementation of YRE. 

D. Is shared dedskMi-maMng effecthrely uUBzed in the planning and implementation 
of YRE? 

E. Is YRE knplemerTted in the 0CP8 pilot schools according to satisfactory 
operational guidelnes? 

1. Would tt be helpful id have a list of guidelines fbr principals and their faculties who 
are considering YRE or planning (o implement YRE? 

2. What guidelines are different for operating a YRE school compared with a traditional 
elementary school? 
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YMT-Round Education 
SIngle-Traok Prfnolpal 
Structured Intorview 
Dale: 

A. la the anvhonment .nOudlng management fadltlea. equtpmentt aupplaa and 
matariala adequate for YRE echoole? 

1 . How many atudenia are served annually In the single-track design? 

2. a. Was YRE successful attracting students (0 the Intersesslons? 

b. How many students attended? 

c. How was transportation provided for off-site activities? 

d. Was transportation adequate? Timely? 

3. What Is the teacher-student ratio? 

4. Are facilities and space adequate to serve all classes and programs (including 
intersessions)? (descrlt)e) 

5. How has space been allocated for intersessions? 

6. How are repairs scheduled and accomplished? 

7. How ia cleaning acheduled and accomplished? 

8. Are supplies adequate for YRE instruction? 

9. Is equlpn^nt adequate for YRE instruction? 

10. Are there any supplies or equipment needs that were not anticipaied during the 
planning process? 

B. Do the required and routine school actlvltiea function afflclently within the 
schedunng of the YRE calendar? 

1. Scheduling 

a. can additional students participate in art and music instruction? 

b. how are ESE shidents scheduled for resource hel0? 

2. What Idnds of new time management challenges have you faced? 

3. So far, are there any new or additional akills necessary for those principals wtio 
implement YRE? 

4. Have teachers discussed new and innovative ideas for instruction and management 
due to the change to YRE'' 

5. How have grade-level n>eetfngs been organized? 
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6. Have qualified aubslfhites been available ? 

7. Are report cards completed according to the planned schedule? 

8. Are there any school activities that were new or had to be adjusted because of YRE 
implementation (that you hadn't planned for In 1989-90)? 

9. Are the YRE Committees stili active? 

C. Does student conduct ctiange m YRE? 

1 . IHas there been a change in dtoclpllne referrals alter Implementation of YRE? 

2. Describe student conduct during intersesslons. 

D. Is shared decfsion-maldng eflMthrely utHlzed hi the planning and Implementation 
of YRE? (describe) 

E. Is YBE implemented In the 0CP8 pHot schools according to satisfactory 
operational guidelines? 

1. Would tt be helpful to have a list of guidelines for principals and their lacuWes who 
are considering YRE or planning to implement YRE? 

2. What are the guidelines that you follow? 



FSEVAL126 




APPENDIX D 



FQEVAL12e 



7y 

87 



ERIC 



ORANGE COUNTY PUBLIC SCHOOLS 
YEAR-ROUND EDUCATION EVALUATION 
STUDENT SURVEY 
1000 



This auivey asks you about how you feel about year-round education. Please 
answer every question. 

1. What grade are you In now? 



2. What Is your track assignmem tor next year? 

^a. blue 

^b. gr^m 

c. yellow 

^d. orange 



e. red 

^1. don't know 

Do you have friends on your track? 

a. yes 

b. no 

c. don't know 

Do you like going to school? 

^a. yes 

b. no 

Are you kx)Mng forward to going to school next year? 

a. yes 

^ b. no 

Why or why not? 



6. DU you like It when you first heard that you wouM be going to a year-round 
school? 

a. yes 

^b. no 

^c. don't remember 

If yes or no. why? 



7. Which do you think you'd like belter: 4 shorter vacations or the regufer 
summer vacation? 

a. regular sununer vacation 

b. 3 or 4 shorter vacattons 

^c. I'd like them the same 

^d. I don't know 
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8. Do you think year-round ochool will alkMv you the Ume to do the things you like 
to do outside of school (like clubs, sports)? 
a . yes 

^b. rto 

^c. don*t know 

If no, what might you miss? ^ 



How would you describe your altllude toward year-round school? 

a. happy 

b. so-so 

^c. unhappy 
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ORANGE COUNTY PUBUC SCHOOLS 
YEAR-ROUND EDUCATION EVALUATION 
STUDENT SURVEY 
TANGELO PARK ELEMENTARY 
1990 

This survey asks you about han you fMl about year-round education. Please 
answer every question. 

1. Wliat grade are you in now? 

2. Your sdhooi will be open during ttie times you are on vacation. These times 
are called Interseseions. There will be extra programs and activities. Do you 
think you will come back to school for these intersesston programs and 
acthrfties? 

a. yes 

b. no 

^ ^c. don't know 

3. Do you like going fo school? 
a. yes 

b. no 

4. Are you kx)king forward to going to school next year? 
^a. yes 

b. no 

Why or why not? 



5. DM you Hke it when you first heard that you would be going to a year-round 
school? 

a. yes 

_b. no 

c. don't rememt>er 

Why or wtiy nol? 



6. Which do you think you'd like belter: the regular 10-week sunnmer vacation or 
the 6-week summer vacation and shorter vacattons In October and February? 
^a. regular 10-week summer vacation 

b. 6-week summer vacation and shorter vacatk)ns in October and 

February 

c, I'd like them the same 

^d, I don't know 
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Do you think year-round school will allow'you to do the things you like to do 
outsMe of school (like clubs, sports)? 

a. yes 

b. no 

^c- doo*t know 



H no, what will you miss? , 



How wouM you describe your attitude toward year-round school? 

^a, happy 

b. so-so 

c. unhappy 
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ORANGE COUNTY PUBLIC SCHOOLS 
YEAR-ROUND EDUCATION EVALUATION 
STUDENT SURVEY 
1991/1M2 

This survey asks you about yoar-round education. Please answer every question. 

1. What grade are you in flow? 

2. Wtmt is your track assignment? 

^a. blue 

b. green 



.c. yellow 
.d. orange 
.e. red 



Do you liKO your track? 
^a. yes 



Jt>. no 



Do you like going to school? 

a. yes 

b. no 

Are you k>oking fbrward to going 4o school next year? 

a. yes 

b. no 



Why or why not7_ 



Whteh did you like better: shorter off-track breaks or the regular summer 
vacation? 

a. regular, summer vacatton 

^b. off-track breaks throughout the year 

^c. I like them the same 



_d. I don't know 



7. Dkl year-round school allow you to do the things you like to do outskle of 
school (like summer camp)? 
.a. yes 



^b. no 



If no, what did you miss? 



8. How woukl you describe your attitude toward year-round school? 

^a. happy 

b. ao-so 

c. unhappy 



ORANGE COUNTY PUBUC SCHOOLS 
YEAR-ROUND EDUCATION EVALUATION 
STUDENT SURVEY 
TANGELO PARK ELEMENTARY 
1M1/1982 

This survey asks you about year-round education. Please answer every guesdon. 
1- What grade are you in now? 

2. Did you attend intersesslon activities? 
a. yes 

b. no 

3. Did you enjoy tntersessioti activities? 
a. yes 

b. no 

4. Are you ioolcing forward to going to school next year? 
a. yes 

b. no 

Why or why not? 



Which did you like better: the regular 10-week summer vacation or the e-week 
sunrHner vacation and 3-week vacations in October and February ? 
s. regular 10-week summer vacation 

^b. 6-week summer vacatton and 3-week vacations in October and 

February 

^c. I like them the same 

^d- 1 don't know 

Did year-round school altow you to do the things you like to do outsMle of 
school (Hke chibs, sports)? 

a. yes 

b. no 



7. 



(f no, what did you miss? , 



How woukl you describe your atUtude toward year-round school? 



.a. happy 
J). so*so 
.c. unhappy 
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ORANGE COUNTY PUBUC SCHOOLS 
YEAR4I0UND EDUCATION EVALUATION 
PARENT SURVEY 
TANGELO PARK ELEMENTARY 
1990 



The Orange County Public Schools is conducting a survey of how parents feel atx>ul year- 
round education. The survey Is completely anonymous and the results wiH be used t)y 
those who are responslt)le tor Implementing year-round education. 

Directions: Please complete this form and return It to the school principal by May 29. 
1990. 

1. How many children do you have enrolled at Tangelo Park Elementary School for 
the 1990-91 school year? 

2. Grades: PK K 1 2 ^3 ^4 5 

3. How many other children in your home 

a. Attend preschool. 

^b. Attend middle school. 

^c. Attend Mgh school. 

^d. Are under school age. 

^e. Not appHcabie 

4. How many years have you resided within your current school boundary? 

a. Less than one year 

b. 1-2 years 

^c. 3^ years 

^d. 6-10 years 

^e. More tt)an 10 years 

5. Are you planning for your children to attend Intersesslons? 
Yes No Undecided 



6. I believe the Intersesslons will 

a. Help learning a lot. 

^b. Help learning some. 

^c. Not help teaming at all. 

^d. No opinion 

7. How have you received Infbrmation about year-round education? 
(Check all that apply) 

^a. Newsletters and bulletins from ttie schools 

^b. PTA Meetings 

c. Year*Round EducaUor Committees 
^d. Ottier parents 
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a Newspapers lika The Oriando SenBnel 
f. Olher; Specify: 



8. Compared to ttie tradittonal calendar, planning family vacations and other activities 
on the year-round calendar is 

^a. Easier. 

^b. AtxHitthe same. 

p. More difficult. 

6. I don't know. 

10. Compared wHh the tradittonal calendar, making child care arrangements on the 
year-round calendar Is 

a . Easier. 

b. About the sanne. 

^c. More difficuit. 

^d. I don't know yet. 

e. I don't use child care. 

11. Compared with the traditional school year. I t>elfeve the quality of instruction In 
year-round schools will be 

^a. Belter. 

^b. About the same. 

^c. Not as good. 

d. I don't know. 

12. r4y current feelings about year-round educatton could be described as 

^a. The mofe I hear about year-round education the more I like it. 

^b. The more I hear about year-round education the less I like it. 

c. I have no strong fmlings, positive or negative, toward year-round 

education. 

SB004820atlSA 

« 1990 Orange County Public Schools 
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ODANQE COUNTY PUBUC SCHOOLS 
YEAR-ROUND EDUCATION EVALUATION 
PARENT SURVEY 
ALOMA ELEMENTARY 
1M0 



The Orange County Public Schools Is conducHng a survey of how parents feel about year- 
round education. The survey Is completely anonymous and the results will be used by 
those who are responsible for Implementing year-round education. 

Directions: Please complete this form and return It to the school principal by May 29, 
1M0. 

1 . How many children do you have enrolled at Aloma Elementary School fdr ttie 1900- 
91 school year? 

2. Grades: PK K 1 2 ^3 ^4 ^5 

3. How many other children in your home 

^a. Attend preschool. 

^b. Attend middle school. 

^c. Attend high school. 

^d. Are under school age. 

^e. Not applicable 

4. What is your track assignment? 

^a. Blue 

^b. Green 

^c. Yellow 

^d. Orange 

^e. Red 

6. Are you satisfied with your track? Yes No No Opinion 

6. If no, why not? 

7. How many years have you resided within your current school boundary? 

a . Less than one year 

b . 1*2 years 
c- 3-6 years 

d . 6-10 years 
e. More than 10 years 

8. How have you received Informatkxi about year-rcuud education? 
(Check all that apply) 

^a. Newsletters and bulletins from the schools 

^b. PTA Meetings 

^c. Year-Round Education Committees 

il. Other parents 
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_e. Newaoapers like The Orlando Sentinel 
J. Other: Specify: 



Compared to the tradWonai calendar, planning fan>lly vacations and other activities 
on the year-round calendar Is 

^a. Easier. 

^b. About the same. 



^c, IMore difficult. 
_d. I don't know. 



10. Compared with the traditkmal calendar, making child care arrangements on the 
year-round calendar is 

^a. Easier. 



.b. About the same, 
.c. More difficult. 
.d« I don*t know yet 
e. I don*t use child care. 



11. Compared with the tradittonal school year, I believe the quality of instruction in 
year-round schools will be 

a. Better. 

b. About the same. 

^c. Not as good. 

6. I don't know. 



12. My current IMIngs about year-round educatton couM be described as 

a. The more I hear about year-round education the more I tike it. 

^b* The nrare I hear about year-round education the les.s I like it. 

^c. I have tio strong feelings, positive or negative, toward year-round 

education. 

880048.^8 OSA 

o 1990 Orange County Public Schools 
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ORANGE COUNTY PUBUC SCHOOLS 
YEAR*ROUND EDUCATION EVALUATION 
PARENT SURVEY 
PALM LAKE ELEMENTARY 
1990 



The Orange County Public Schools l8 conducting a survey of how parents feel about year- 
round education. The survey Is completely anonymous and the results will be used by 
Biose who are responsible for implementing year-round education. 

Direclions: Please complete this form and return it to the school principal t>y May 29. 
1990. 

1. How many children do you have enrolled at Palm Lake Elementary School tor the 
1990-91 school year? 

2. Grades: PK K ^1 2 ^3 4 5 

3. How many other children In your home 

^a. Attend preschool. 

^b. Attend middle school. 

^c. Attend hirh school. 

^d. Are undei ached age. 

^e. Not applicable 

4. What is your track assignment? 

a. Blue 

b. Qreen 

c. Yellow 

d. Orange 

^e. Red 



5. Are you satisfied with your treck? Yes No No Opinion 

6. If no. why not? 

7. How many years have you resided within your current school boundary? 

^a. Less than one year 

b . 1-2 years 

^c* S-S years 

^d. 6-10 years 

e . More than 10 years 

8. How have you received Information about year-round education? 
(Check aU that apply) 

a . Newsletters and bulletins from the schools 
b. PTA Meetings 

c Year-Round Education Commlttoes 
^d. Other parents 
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9. Compared to the traditional calendar, planning family vacationa and ollter activltiea 
on ihe year-round calendar la 

^ Eaaler. 

b About the aame. 

c. MoredifficulL 

^d. IdonHknow. 

10. Compared with the traditic^^al calendar, maldng child care arrangements on the 
year-round calendar ia 

^a. Eaaier. 

^b. About the same. 

^c, MoredifficulL 

^d. I don't know. 

^0, I don't use child care. 

11. Cornpared with the traditional school year, I believe the quality of instruction in 
year-round schoda wlH be 

a. Better. 

^b. About the same. 

^c. Not as good. 

^d. S don't know. 



12. My current feelinga about year-round education could be described as 

^a. The more I hear about year-round educatton the more I like IL 

b. The nnore I hear about year-round education the less I like it 

^c. I have no strong feelings, positive or negative, toward year-round 

education. 

seoo4a^osA 

« 1090 Orange County Public Schools 
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ORANGE COUNTY PUBUC SCHOOLS 
YEAR-ROUND EDUCATION EVALUATION 
PARENT SURVEY 
ALOMA ELEMENTARY 
1991/1992 



The Orange County Public Schools is conductifig a survey of how patents feel about year- 
round education. The survey Is completely anonymous and the results will be used by 
those wito are responsible for implementing year-round education. 

Directions: Please complete this form and return it to the school principal by June 28. 
1891. 

1 . How many children do you have enrolled at Aloma Elementary School for the 1890- 
91 school year? 

2. Do any children in your home attend preschool? 
Yes No 

3. Do any children in your home attend middle school? 
Yes No 

4. Do any children in your home attend high school? 
Yes No 

5. What is your present track assignment? 
^a. Blue 

b. Green 

^c. Yellow 

d. Orange 

^e. Red 

8. Are you satisfied with your present track? Yes No No Opinion 

a. If no. why not? 

b. If no. dM you complete a Track Preference Form request? Yes No 

7. How many years have you resided within your current school boundary? 

a. Less than one year 

b. 1-2 years 

^0. 3-6 years 

d. 8-10 years 

e. More than 10 years 

860048^208 OSA 
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8. Compared to the traditional calendar, arranging family vacatlona and other 
actlvMea on the year-round calendar waa 

^a. Eaaler. 

^b. About the aame. 

^c. More diificutL 

d. I did not plan a vacation. 

9. Compared with the traditional calendar, making child care arrangements on the 
year-round calendar was 

^a. Easier. 

b. About the same. 

^c. Moredllflcil. 

^d. I don't use child care. 

10. What was your primary source of child care? 

^a. Private day care 

b. Ail day Extended Day Program 

^c. YMCA 

^d. Family members 

^e. Friends/neighbors 

t. None was reouired 



11. Compared wHh the traditional school year. I l)elieve the quality of Instruction in the 
year-round calendar was 

a. Better. 

b. About the same. 

c. Not as good. 

d. I don't know. 

12. My current feelings about year-round education could be described as 

a. The more I experience year-round education the more I like it. 

^b. The more I experience year-round educatton the less I like it. 

^c. I have no strong feelings, positive or negative, toward year-round 

education. 



^ 1990 Orange County Public Schools 
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ORANGE COUNTY PUBUC SCHOOLS 
YEAR-ROUND EDUCATION EVALUATION 
PARENT SURVEY 
PALM LAKE ELEMENTARY 
1M1/19d2 



The Orange County Public Schools Is conducUng a survey of how parents (eel about year- 
round education. The survey Is completely anonymous and the results will be used by 
those who are responsible for Implementing year-round education. 

Oirecttons: Please complete this form and return H to the school principal by June 28. 
IMI. 

1. How many children do you have enrolled at Palm Lake Elementary School (or the 
ldgo-91 school year? 

2. Do any children in your hon^ attend preschool? 
Yes No 

3. Do any children in your home attend middle school? 
Yes No 

4. Do any children in your home attend high school? 
Yes No 

5. What is your present track assignment? 
a. Blue 

b. Green 

^c. Yellow 

d- Orange 

^e. Red 

6. Are you satisfied with your present track? Yes No No Opinion 

a. If no. why not? 

b. If no. did you complete a Track Preference Form request? Yes No 

7. How many years have you resided within your current school boundary? 

a. Less than one year 

^b. 1-2 years 

^c. 3-5 years 

^d. 6-10 years 

^e. More than 10 years 

8B0046;{06 0SA 
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8. Com|)ared (o the traditional calendar, arranging family vacations and other 
activities on the year-round calendar was 

^a. Easier. 

^b. About the same. 

^c. More dffflculL 

^d. I did not plan a vacation. 

9. Compared wHh the traditional calendar, making child care arrangements on the 
year-round calendar was 

a . Easier. 

^b. About the same. 

^c. More difficult 

^d. I don't use child care. 

10. What was your primary source of child care? 

^a. Private day care 

b. All day Extended Day Program 

^c. YMCA 

^d. Family members 

^e. Friends/neighbors 

f. Nofte was required 

ir Compared with the traditional school year. I believe the quality of instruction in the 
year-round calendar was 

^a. Belter. 

b. At)out the same. 

c. Not as good. 

^d. I don't know. 



12. My current feelings at>out year-round education could be described as 

^a. The more I experience year-round education the more i like it. 

^h. The more I experience year-round education the less I like H. 

c. I have no strong feelings, positive or negative, toward year-round 

education. 



^ IftQO Orange County Public Schools 
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ORANGE COUNTY PUBUC SCHOOLS 
YEAIMIOUND EDUCATION EVALUATION 
PARENT SURVEY 
TANQELO PARK ELEMENTARY 
1091/1982 



The Orange County Public Schools Is conducUno a survey of how parents feel about year- 
round education. The survey Is completely anonymous and the results will be used by 
those who are responalMs for implenientin0 year-round education. 

Directions: Please cooiplete this fdrm and return It to the school principal by June 3. 
1901. 

1. How nnany children do you have enroRsd at Tangelo Park Elementary School for 
the 1900-01 school year? 

2. Do any children in your home attend preschool? 
Yes No 

3. Do any children In your home attend middle school? 

Yea No 

4. Do any children In your home attend high school? 
^Yes No 

5. How many years have you resided within your current school bounds 7? 

^a. Less than one year 

^b. 1-2 years 

^c. 3-5 years 

^d. 6-10 years 

e. More than 10 years 

6. Did your children attend intersessions? 
a. Yes ^b. No 

1. If yes, what was your opinion of Intersessions? 

^a. Helped learning a lot 

^b. Helped learning some. 

^c. Did not help learning at all. 

^d. No opinion. 



SB004a20S/0SA 
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nease answer the following questions based on your experiences during the 1990^1 
school year. 

8. Planning family vacations and other activities on the year-round calendar Is 

a . Easier 

^b. About the sanrte. 

^c. MoredWIcult 

^d. I don't know. 

9. Making chU care arrangen^ents on the year-round calendar Is 

a. Easier. 

^b. About the same. 

^c. More difficult 

^d. I don't know. 

^e. I don't use child care. 

10. What was your primary sotirce of child care? 

^a. YMCA 

^b. Child care centers 

^c. Family 

^d. Friends 

^e. None 

f . Other; please specify 

11. Compared with the traditional school year, I believe the quality of instruction In 
year-round schools is 

a. Better. 

b. About the same. 

c. Not as good. 

^d. Idon tknow. 

1 2. My current feelings about year-round educatton could be described as 

a. The more I experience year-round education the more I ilka it. 

b. The more I experience year-round education the less I like it. 

^c. I have no strong fMlngs, positive or negative, toward year-round 

educatk)n. 



^ 1990 Orange County Public Schools 
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ORANGE COUNTY PUBLIC SCHOOLS 
YEAR*ROUND EDUCATION EVALUATION 
TCACHER SURVEY 
1990 

The purpose of the following survey is to ooNect InfbrmaHon from teachers who are 
part of the transition to year-round education (YRE). Please oomplele each item. 

Please record responses to Part I on the accompanying Qeneral Purpose NCS 
Answer Sheet Use a soft blacic lead pencil onn . DO NOT USE BALLPOINT OR INK 
PENS. 

Part II is designed for your comments and should be returned with Part i. 

Before answering Part I. please complete the Igfl portion of side I of the answer 
sheet according to thes'^ directions: 



FiekMs) 

Name. Sex. Grade 

Birth Date. Identification No. 

Special Code K 
(Grade Assignment) 



Special Code L 
(Track As^nment) 



Special Codes M-P 



Darken Circles Accordingly 

Leave Blank 
Leave Blank 

1-PreKor K 
2a1sigrade 
3« 2nd grade 
4cSrd grade 
5«4th grade 

6 ■ 5th grade 

7 s Across grades 

1 s Blue Track 
2* Green Track 
S^YeltowTrack 
4 « Orange Track 
5« Red Track 
6 « Across ai: tracks 

Leave Blank 



Parti 



sheet. 



Please respond to the Hems that follow cn (he right portion of side 1 of the answer 



1 . How many total years have you taught? 

a. one or less 

b. 2-5 

c. e^io 

d. 11-15 

e more than 15 

2. My preparation tor implementation of year-round education (YRE) at our 
school was 

a. adequate. 



FsavALiae 
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b inadequate. 

3. The stcfage (e.g., cabinets and other equlpmenQ for YRE vraa 

a. adequate. 

b. inadequate. 

4. Compared to years past, the three-week curriculum blocks (or YRE are 

a. better organized and easier to complete. 

b. about the same. 

c. less organized and more difficult to complele. 

5. Compared to the traditional c**<endar, I found that arranging my vacations and 
personal activities on the YRE calendar is 

a. easier. 

b. about the same. 

c. more dIfflculL 

d. I haven't planned a vacatk)n. 

6. Compared to the tradWonal calendar. I found that making my chiM care 
arrangements on the YRE calendar Is 

a. easier. 

b. at)Out the sante. 

c. more difflculi 

d. not applicable 

7. Compared to the tradKfonal school calendar, meeting family responsibilities on 
the YRE calendar was 

a. easier. 

b. about the same. 

c. more difficulL 

d. not applicable 

8. Compared to the traditional calendar, attending profossfonat meetings anJ 
conferences on the YRE calendar was 

a. easier. 

b. about the same. 

c. more difficulL 

d. not applicable 

9. Compared to the traditional calendar, attending staff devefopment activities 
and/or college courses on the YRE calendar was 

a. easier. 

b. about the same. 

c. more difficult. 

d. not applicable 

10. Compared to the traditional calendar^ arranging for student activities and 
events on the YRE calendar was 

a. easier. 

b. about the same. 

c. nwre dHflculL 

d. not applicable 

11. My current taellngs about YRE couM be described as 
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a. the more I partlnipale in YRE, the more I like it. 

b. the more I participale In YRE. the IfiSi I like it 

c. I have no strong feelings, positive or negative, toward YRE, 

12-24 Based on your experience with YRE thus far, use the scale provided io 
Indicate where you think the Itams listed betow are more likeiy to happen: on 
the Iradittonal school calendar or on the year-round school calendar. 
Example: 

b adequate bicycle racks (this means that the person thinks 
adequate bicycle racks are the same on either calendar.) 



a. 


* traditional school calendar 


b. 


«same (no diflerence) 


c. 


> year-round calendar 


d. 


s don't know 


12. 


adequate time for remediation of learning deRcils 


13. 


adequate time for enrichment activities 


14. 


high student motlvalkxi/interest 


15. 


less teacher fatigue 


16. 


continuous learning 


17 


normal student achievement 


18. 


time for extracurricular activities 


Ifi. 


hln") teacher attendance 


20. 


riigh student attendance 


21. 


effective (acuity communicatton 


22. 


good student conduct 


23. 


reduction of reteaching 


24. 


minimization of student stress 



SB0044/2080SA 
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Part II 

Please answer the Hems lhat tonow. Rehim this sheet with the NCS Answer Sheet 

25. Are you satisfled with your track assignment? 
yes no 

26. M 'no" to Item 25. please indicate why not 

^a. i was transtorred to another track. 

^b. The track I wanted was filled. 

^c. Other (pleaee specify): 



27. What Qfiw activities have you participated in as a result of year-round 
education? (Check ail that apply.) 

a. Vacations Ir seasons other than summer 

^b. Substitute teaching 

c. Intersesston teaching 

^d. Other (please specify): 



28. N you substituted or taught intersesstons. what were the benefits? (Check all 
that apply.) 

^a. Financial rewards 

b . Personal growth 

^c. Other (please specify): 



^ 1900 by Orange County Public Schools 
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ORANGE COUNTY PUBLIC SCHOOLS 
YEAR-ROUND EDUCATION EVALUATION 
TEACHER SURVEY 
1991/1992 

The purpose of the Ibllowing survey is to collect informaHon from teachers who are 
part of the transition to year-round education (YRE). Please completo each item. 

Please recoAl responses to Part I on the accompanying Qeneral Purpose NCS 
Answer Sheet Use a soft \Aack lead pencil only. DO NOT USE BAaPOINT OR INK 
PENS. 

Part II is designed for your comments and should t>e relumed wHh Part 1. 

Belbre answering Part I, please complete the !§!l portion of side I of the answer 
sheet according to these directions: 



Fieldfs^ 

Name. Sex. Grade 

Birth Date. Identification No. 

Special Code K 
(Grade Assignment) 



Special Code L 
(Tracic Assignment) 



Special Codes M-P 



Darken Circles Accofdinolv 

Leave Blank 
Leave Blanic 

l«PreKor K 

2 a 1st grade 

3 s 2nd grade 

4 s 3rd grade 

5 a 4th grade 
e^sth grade 

7 « Across grades 

1 « Blue Track 
2 « Green Track 
3>Yelk>wTrack 
4* Orange Track 
5= Red Track 

6 b Across all tracks 

Leave Blank 



PirU 



sheet 



Please respond to the Items that fdltow on the right portton of side 1 of the answer 



i^ow many total years have you taught? 

a. one or toss 

b. 2-5 

c. 6-10 

d. 11-15 

e. more than IS 

My preparatten for implementatton of year-round education (YRE) at our 
school was 
a. adequate. 
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b. Inadequate. 

3. The storage (e.g., cabinets and olher equipment) for YRE was 

a. adequate. 

b. Inadequate. 

4. Compared to years past the three-week curriculum Wocks for YRE are 

a. better organized and easier to complete. 

b. about the same. 

c. less organized and more difficult to connplele. 

5. Compared to the traditional calendar, I found that arranging my vacations and 
personal activities on ihe YRE calendar Is 

a. easier. 

b. about the same. 

c. more difficult. 

d. I haven*t planned a vacation. 

6. Compared lo the traditional calendar, I found that maldng my child care 
arrangements on the YRE calendar is 

a. easier. 

b. about the same. 

c. more difflcutt. 

d. not applicable 

7. Compared to the traditional school calendar, meeting family responsibilities on 
the YRE calendar was 

a. easier. 

b. about the same. 

c. more difficult 

d. not applicable 

8. Compared to the traditional calendar, attending professional meetings and 
conferences on the YRE calendar was 

a. easier. 

b. about the same. 

c. more dlfRculL 

d. not appiicabie 

9. Compared to the traditional calendar, attending statT developnoent acUvftles 
and/or coHege courses on the YRE calendar was 

a. easier. 

b. about the same. 

c. more ditncuit. 

d. not appiicabie 

10. Compared to the traditional calendar, arranging fOr student actMHes and 
events on the YRE calendar was 

a. easier. 

b. about the same. 

c. more difficult 

d. not applicable 

11. IMy current feelings about YRE could be described as 
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a. the mora I parlicipato In YRE, the nn g^ I like tt. 

b. the more I participate In YRE, the lese Mike it 

c« i have no atrong leelinga, poeWve or negative, toward YRE. 

12-24 Based on your experience with YRE thus far, uee the scale provided to 
indicate where you think the items iisled below are more likely to happen: on 
the tradNloitai achool calendar or on the year-round school calendar. 
Example: 

adequate bicycle racks (this means that the person thinks 
adequate bicycle racks are the same on either calendar.) 

a. « traditional school calendar 

b. ■ same (no dHTerence) 

c. ■year-round calendar 

d. adon*tknow 

12. adequate ume for remediation of learning deHcHs 

1 3. adequate time for enrichment acthrtties 

14. high student motivation/interest 

1 5. less teacher fatigue 

16. conthiuous iaamlng 

1 7. normal student achievement 

1 8. tinM for extracurricular acKvitiea 

1 9. Mgh teacher attendance 

^20. high student attendance 

21 . effective faculty communtcatton 

^22. good student conduct 

23. raductton of reteaching 

24« minimization of student stress 
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Please go on to Part II on the next page. 
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PIMM answer the Items tnat follow. Relum this sheet wHh the NC8 Answer Sheet. 

25. Are you satisfied wHh your track asslgnnnent? 
yes no 

26. H *no* to Rem 25, please imtteale why not 

a, I was transferred to another track. 

^b. The track I wanted was filled. 

^c. Other (please specify): 



27. What QBW activities have you participated In as a result of year-round 
education? (Check all that apply.) 

a. Vacations in seasons other than summer 

^b. Substitute leaching 

^c. Intersession teaching 

^d. Other (please specify): 



If you substituted or taught inlsrsessions. what were the benefits? (Check all 
that apply.) 

a. Financial rewards 
Jb. Personal growth 

.0. Other (please specify): 
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